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ABSTRACT

In the present study, an attempt was made to investigate the intergeneral gaps among
the three educational penerations of older teachers, vonnper teachers and students of
different educational institutions in relation to values and personality variables. The study
was developed on the basis of four theoretical frameworks of (1) conceptual and theoretical
approaches to the study of intergeneration gaps, (2) instrumental and terminal value
approaches, (3) theoretical approaches to three dimensions of personality (internal-external
control, authoritarianism and dogmatism) and (4) role behaviour and gender differences. All
these approaches have been utilized in order to investigate the patterns of relationships

among the three educational generations, namely, older teachers, younger teachers and

students regarding values and personality.

The objectives of the present study were to find out whether the three educational
generations would differ significantly regarding:
(1) Rokeach’s Instrumental and Terminal values,
(2) Personality dimensions of internal-external control, authoritarianism and dogmatism, and

(3) Whether there would be sex differences among the three generation groups on values and

personality.

The following hypotheses were formulated :

(1) The older teachers would differ significantly from younger teachers and students on
instrumental and terminal values.

(2) The older teachers would differ significantly from younger teachers and from
students on the personality dimensions of I-E control, authoritarianism and
dogmatism.

(3) The male and female Ss from three educational generations would differ significantly

on the two variables, namely, values and personality.
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The samples consisting of 180 subjects from three educational generations, namely,
older teachers (age levels between 41 and 60 years.), younger teachers (age levels between
30 and 40 years) and students (age levels between 18 and 28 years) were randomly selected

from different colleges and Rajshahi University. Half of the respondents were males and the

other half were females.

Values and three personality dimensions of Ss were measured with the help of (1)
Rokeach’s value inventory, (2) Kool’s Authoritarianism personality and (3) Hasan’s

Dogmatism, and (4) Rotter’s I-E control of personality.

Analysjs of data has been divided into three parts. In the first part, intergenerational
group differences on two types of values like instrumental and terminal values have been
computed by univariate method using t-tests. In the second part, intergenerational differences
on personality variables of internal-external control, authoritarianism, and dogmatism have
been computed by univariate method using t-tests. In the third part, sex differences among
the three generation groups on values (Instrumental and terminal) and personality variables
(internal-external control, authoritarianism and dogmatism) have been computed by

univariate method using t-tests.

The findings of this study:
On Values

Instrumental Values

(1) There were no significant differences between older teachers and younger teachers on
instrumental values with the exception of two values only namely, “forgiving” and
“intelligent”.

(2) There were significant differences between older teachers and students on
instrumental values in cases of 17 out of 18 values.

(3) The younger teachers and the students differed significantly on 14 out of 18

instrumental values.



Terminal Values

(1) There were no significant differences between older teachers and younger teachers
on terminal values with the exception of the value “a comfortable life”.

(2) The older teachers and students differed significantly on 15 out of 18 terminal values.

(3) The younger teachers and the students also differed significantly on 12 out of 18

terminal values.

On Personality Variables

I-E Control

(D) There were significant differences between older teachers and younger teachers on
inter-external control (younger teachers showing more internal control than older
teachers).

2) There were significant differences between older teachers and students on I-E
control (older teachers showing more internal control than the students).

3) There were significant differences between younger teachers and students on
I-E control (younger teachers showing higher internal control than the students).

Authoritarianism

(1) There were significant differences between older teachers and younger teachers
(older teachers being more authoritarian than younger teachers).

(2) There were significant differences between older teachers and students (older
teachers being more authoritarian than students).

3) There were significant differences between younger teachers and students
(younger teachers being more authoritarian than students).

Dogmatism

(1) There were significant differences between older teachers and younger teachers

(older teachers being more dogmatic than younger teachers).
(2) There were no significant differences between older teachers and students.
3) There were significant differences between younger teachers and students on

dogmatism (students being more dogmatic than young teachers).



Sex differences on instrumental values

(1) There were significant differences between older male and older female teachers on
instrumental values with the exception of only one value namely, “obedient”.

(2) There were no significant differences between younger male and younger female
teachers on instrumental values with the exception of three values namely, “Social
Justice” “Ambition” and “Cleanliness”.

(3) The male students differed significantly from female students on only 2 out of 18

instrumental values. The values were “capable” and “polite”.

Sex differences on terminal values

(1) There were no significant differences between older male and older female teachers
on any of the terminal values.

(2) There were no significant differences between younger male and younger female
teachers on terminal values with the exception of only one value namely,
“happiness”.

(3) The male students and female students differed significantly on only 2 out of 18

terminal values. These values were “happiness™ and “salvation”.

Sex differences on personality variables

I-E Control

(1) There were significant differences between older male and younger male teachers on
internal-external control (younger male teachers showing more internal control than
older male teachers).

(2) There were significant differences between older male teachers and male students on
internal-external control (older male teachers showing more internal control than
male students).

(3) There were significant differences between younger male teachers and male students.

( male students showing more internal control than male students).



Authoritarianism

M

There were significant differences between older male teachers and younger male

teachers. (older male teachers being more authoritarian than younger male teachers).

(2) There were significant difference between older male teachers and male students
(older male teachers being more authoritarian than male students).

(3) There were significant differences between younger male teachers and male
students (the younger male teachers being more authoritarian than male students.).

Dogmatism

)] There were significant differences between older male teachers and younger male
teachers. (older male teachers being more dogmatic than younger male teachers).

(2) There were significant differences between older male teachers and male students
(older male teachers being more dogmatic than male students).

3) There were no significant differences between younger male teachers and male

students.

The findings have been explained with the help of Rokeach’s human value model

approach, Gore and Rotter’s internal-external personality approach and Kool’s authoritarian

personality approach and Hasan’s dogmatic personality approach.
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CHAPTER-ONE
INTRODUCTION

The study of intergeneration gap as a function of value and
personality has become a significant area of research in social
psychological discipline in the Western (Adorno et al., 1950; Eysenck,
1954; Rokeach, 1968; Feather, 1975; Eysenck & Wilson, 1973; Hanson,
1976; Strauss and Howe, 1991) as well as in the Eastern countries (Sinha,
1972; Hasan, 1974; Kool, 1980; Ara, 1983; Sultana, 1993; Haque, 2002,
Rahman, 2006). Most of these studies attempted to relate values to
personality, gender differences, etc among different generations. In
developing countries, the studies of values have been confronted with
several complex phenomena due to different educational backgrounds, age
variations, differential generational backgrounds, conflicts of traditional
pattern of authority with newly adopted sociopolitical systems and
different types of educational processes. Very few systematic researches
have been attempted which take into account the combination of values,
personality and gender differences, which might be responsible for the
intergenerational differences involving different educational generations in

the present socioeconomic context of Bangladesh.

In the present study, the broad objective is to identify the factors
responsible for intergenerational differences among three generations
namely older, younger and youngest educational generations in relation to
certain personality variables and some selected demographic variables.
With this end in view, the present study was designed to find out the

similarities and differences among older, younger and youngest
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educational generations in relations to values, personality and gender
differences. However, before outlining the background, genesis and
development of the present study, it is necessary to review the recent
theoretical approaches to the study of values, personalities and generation
gap among three educational generations, which imbedded in the value

system.

Objectives of the Study

The broad objective of the study is to investigate the pattern of
similarities and differences in the value patterns of older educational
generations (older teachers), younger educational generations (younger
teachers) and youngest educational generations (students) in Bangladesh as
related to personality and demographic variables. The specific objectives

have been stated as follows:

1) A comparative study of the differences among three educational
p 4 g
generations namely older teachers, younger teachers and students as

related to terminal and instrumental value patterns.

(2) A comparative study of the differences and similaritics between
males and females of older educational generations, younger
educational generations and youngest educational generations as

related to terminal and instrumental values.

(3) A comparative study of the differences and similarities among three
educational generations as related to personality variables of internal-

external (I-E) control, authoritarianism and dogmatism.
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Conceptual and theoretical approaches to the study of intergeneration
gaps with references to values, personalities and gender differences :

Conceptual framework:
1. Generation :

A generation is the aggregate of all persons born over the same
period of time, who share a common location in history and experience,
hence a common collective persona. Like a person, a generation is mortal.
Its members understand that in time they all would perish. Hence, a
generation feels the same historical urgency that individuals feel in their
own lives. This dynamism of generational aging and expiring enables a
society to replace its memory and evolve over time. Each time younger
generations replace older ones in each phase of life, the composite
lifecycle becomes something altogether new, fundamentally changing the

entire society’s mould of behaviour.

The study of value pattern as related to intergeneration gap has been
attempted under several systematic theoretical approaches. These
approaches possess a wider range of various theoretical interpretations.
These theoretical interpretations include values, attitudes and behaviours as
related to intergeneration gaps involving personality dimensions of
authoritarianism, internal-external control, psychoanalytic theory, and
belief- disbelief system, as well as demographic distributions and
educational cultures. For this purpose, an attempt has been made to review
briefly the following significant theoretical approaches which would

provide a relevant background for the development of the study.

A number of sociologists (Mannheim, 1953; Behrendt, 1932;
Neumann, 1939; Heberle, 1951) suggested that the concept of
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“generation” had to be added to such structural categories as class or ethnic
group to explain socio-political behaviour. They argued that just as men’s
attitudes differ as a consequence of their being in a different positions in
the stratification hierarchy, so men also differ as a result of belonging to
different generations. Mannheim, a leading exponent of this concept,
emphasized that common experiences at a given point of time, largely in
late adolescence, create a common frame of reference within which people
of the same age group tend to view their subsequent experiences. In fact,
those concerned with generations suggest that the political frame of
reference in terms of which one first begins to think seriously about
politics remains in force for the rest of one’s life. Thus, they argue, to
understand the basic values underlying the approach of the middle- aged
groups who dominate the political and social life of any given society, one
must go back and examine the socio-political climate and problems which
existed when they were young. Common experiences such as those derived

from depression, war, prosperity, or dictatorship act as socializing factors.

Cantril et. al. (1941) furnished another indication of the way of
changing social position, a correlate of increasing age which can affect
people’s attitudes. They show that concern with social status grows more
marked with age. Thus, they find that as people grow older they become
more likely to report themselves as middle class rather than working class,
holding occupational position constant. This greater concern with one’s

status position may be reflected in various opinions as well.

Not many studies have been conducted in this country which
provide reliable empirical data regarding the educational intergenerational
gaps. It is often said that differences between the generations are not a new

phenomenon present only in the modern times. It has always been there,
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and experienced in every generation. Newspapers and other electronic
mass media have emphasized the intergeneration gaps on different issues.
Social scientists like psychologists, sociologists and political scientists
have identified factors responsible for such gaps. However, the veracity of
such a point of view can be decided only on the basis of facts. The present
investigation is largely focused on gathering facts of intergenerational gap
and to locate areas where it is most articulate and likely to cause stress and
strain among the generations. In a research thesis of this nature, it is not
possible to encompass all the dimensions of intergenerational differences
that are experienced. Certain specific areas have therefore been chosen on
which it was felt that the “gap” would be most manifested. In every age
since the dawn of mankind, some kind of gaps had existed between the
generations. The fathers often complain that the generation of their sons
and daughters is not as good as the people were in the good old days. The
younger generation is regarded as easy-going, less honest, less intelligent,
not as brave and straightforward as people used to be. The mothers —in-
law often complain of disrespect for the age and lack of modesty in the
behaviours and manners of the daughters-in-law. And when it comes to
dress and fashion, the younger generation has always been considered as

outrageous and shocking.

For every generation, the generation to come represents the modern
and what is bygone belongs to the ‘good old days”. Literature of almost all
ages is full of excellent themes. The youth in very era has regarded the old
as out of date, old fashioned, conservative, and lacking in understanding.
The son complains that his father cannot understand him. On the other
side, the older generation has felt the young as lacking in respect and

radical in outlook, which is bound to mismanage the affairs of the world.
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Gangarde (1969) says that such a conflict between the younger and older
generations has perhaps always existed. But it has become more
conspicuous in recent times for the simple reason that the society in the
developing as well as the developed countries is moving today at a much
faster rate than in the past. Rapid changes in modern civilization tend to
accentuate parent- youth conflict within a fast changing social order. The
time interval between generations creates a hiatus between one generations

and the next.

" Though gaps between generations existed in every age, the
phenomenon that is witnessed today is a little different. The problem had
never been experienced on such a ubiquitous magnitude. What was
generally manifested on a familial level is now a kind of universal social
experience. It no longer remains a matter of differences and tensions
between the parents and their children. Differences and gaps now have
permeated the society as a whole and are being manifested on different
levels of our experiences like tension between students and teachers, youth
against the administration, and youth deriding the ways and outlook of the
older generation. Every generation had its own differences and strains with
the elder, but rarely these were overtly expressed or protested. While
previously the son simply disagreed, the youth of today feels entitled to
protest. Today, the protest or rebellion is not so much on the individual
level. It has assumed an organized and mass dimension. Readiness to
protest and rebel against the same maladies in an organized way which in
earlier generation was simply acquiesced to and passively accepted as bad,
marks of the contemporary intergenerational gap. Thus, the gap is as old as
the intergeneration itself. What is new is that the present generation is not

ready to accept and put up with the disparity. It is articulate and vocal
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about its difference, holds processions and mass meetings, and would like
to have its own way in moulding its affairs. To this extent, the present era
can be rightly termed 'the age of protest. The problem has, in fact,
assumed serious dimension. Many have felt that the rapid pace of change
that characterized the contemporary world has widened the distance that
separated the three generations so much that there is complete alienation of
the youth. It has created a big hiatus, a communication block between the
generations, and has resulted in complete lack of understanding and
appreciation of one generation by the other. The young go about
“shocking” the elders in their dress, manners, speech and entertainment.
They are swayed by different feelings and thoughts, entertain different
ideals, and cherish radically different values. The youth is highly critical of
the society, family and the government. The two generations appear to

perceive their worlds quite differently (Sinha, 1972).

2. Concepts of Terminal and Instrumental Values:

Rokeach’s Human Value Model: Terminal and Instrumental

A value system is an enduring organization of beliefs concerning
preferable modes of conduct or end- state of existence along a continuum
of relative importance. A value is assumed to be enduring, but it is not
completely stable, because values may change throughout life, but it is
sufficiently stablé to provide continuity to personal or social existence. The
relatively stable characteristic of values also applies to the ways in which
they are organized into hierarchies of importance, that is a value system.
The concept of value system recognizes that some values are more

important to a person than other values. Values change in their relative
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importance over the life span. They may also fluctuate in importance.
Rokeach (1973) conceives of value systems as fairly stable providing

continuity amidst changing circumstances.

Values may be classified as prescriptive or proscriptive beliefs
rather than as descriptive or evaluative beliefs. Descriptive beliefs are
those beliefs which can be tested in terms of thetr tuth oo talstn. These
beliefs are behavioural components. A value, therefore, involves some
knowledge about the means or ends considered to be desirable. It involves
some degree of affect or feeling, because values are not neutral. But they
are held with personal feeling and generate affect when challenged. It
involves a behavioural component, because a value that is activated may

lead to an action.

According to Rokeach (1968), values may refer either to modes of
conduct (i, e means) or to end states of existence (i,e, ends). So, the values
which refer to modes of conduct or means called instrumental values.
These values encompass such concepts as honesty, love, courage and
responsibility, etc. The values that refer to end-states of existence are
called terminal values. They include such concepts as freedom, a world of
peace and inner harmony. Rokeach suggests that there are two kinds of
terminal values, those having a personal focus such as salvation and inner
harmony and those having a social focus such as world of peace and true
friendship among people. Similarly, he distinguishes two kinds of
instrumental values that is a moral focus, competence or self- actualization.
Moral values are assumed to have an interpersonal focus. It would include
such modes of conduct as honestly and responsibly towards others.

Competence values, on the other hand, are assumed to have a personal
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focus. They would include such modes of conduct as behaving logically

and intellectually.

Rokeach sees both terminal and instrumental values as important
sentiments of a person's total system of attitudes and beliefs (Rokeach
1968). The terminal values are regarded as more centrally located than the
instrumental values. Both are more fundamental than the many beliefs and
attitudes about specific objects and situations that a person possesses.
Thus, when any change occurs in one or more values within a person’s
terminal value system, it is expected that many changes would occur in
related beliefs, attitudes and behaviours. One can, therefore, conceive not
only of a hierarchy of importance within the sets of terminal and
instrumental values but also of hierarchy of importance within the total

value, attitude and belief system.

The formulation of human values in Rokeach’s analysis rests on five
basic assumptions about the nature of human values: (1) total number of
values possessed by a person is relatively small, (2) all persons possess the
same values to different degrees, (3) values are organized into a value
system, (4) antecedents of human values can be traced to culture, society
and its institutions and personalities and (5) the consequences of values
will be manifested in all phenomena of social excellence that the particular

society can achieve.

Rokeach argues that the terminal and instrumental value systems are
not separate but functionally connected. The values concerning means or
modes of conduct, which is instrumental, act to the attainment of the
values concerning goals or end-states of existence. Thus, behaving

‘honestly’ may be instrumental to achieving a state of ‘innerharmony”’.
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According to Rokeach an important function that values serve is to
guide behaviour in various ways. It rationalizes thoughts and actions of the
individuals. Rokeach (1973) argues that values may be assumed to express
basic human needs. They serve adjustment, ego-defensive and knowledge
function. For example, for some people being ‘obedient’ may be seen as a
highly desirable mode of conduct. In other cases, a high value placed upon
cleanliness may express ego- defensive strivings. Values may serve more
than one function but a fundamental striving underlying their emergence is
assumed by Rokeach to be a need to maintain and enhance the master
sentiment of self-regards. Ultimately, therefore, all of a person’s attitudes
can be conceived as being value-expressive, and all of a person’s values
are conceived to maintain and enhance the master sentiment of self regard
by helping a person adjust to his society defend his ego against threat and

test reality.

In this study, it is proposed to investigate terminal and instrumental
values related to personality and gender differences as moderated by

different generations

3. Theoretical Approaches to the Study of Personality

Personality is the organization or pattern that is given to the various
responses of an individual which makes him/her different from others.
Personality is that which gives order and congruence to the different Kinds
of behaviour in which the individual engages. In another definition,
personality is equated to the unique aspect of the individual. Some
theorists have considered personality to represent the essence of human
conditions. These definitions suggest that personality refers to that

organization of all the qualities of the individual that is most represented of
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the person, not only in that it differentiates the individual from others, but
more importantly because it is what he or she actundly is. AL (hese
definitions suggest that “Personality is what a person really is”. The
implication of this definition is that personality consists of what, in the
final analysis, is most typical and deeply characteristic of the person. In the
present study, the internal-external control (I-E control), authoritarian and

dogmatic dimensions of personality have been selected for study.

(a) Internal-External Control aspect of personality :

Internal control refers to the perception of positive and/or negative
events as being a consequence of one’s own actions and thereby under
personal control. External control, on the other hand, refers to the
perception of positive and or negative events as being unrelated to one’s
won behaviour in certain situations and, therefore, beyond personal
control. The dimension of internal-external control is an offshoot of
Rotter’s theory of social learning (1954). Rotter holds that the effect of
reinforcement is not a simple stamping- in process, rather it depends on the
subject’s perception of relationships between action and its outcome. If the
outcome is conceived to be contingent upon one’s own behaviour, the
expectancy of relationship between the individual’s strivings and the
outcome is strengthened. As a result, the individual comes to believe in
‘internal control’. However, if the outcome is conceived to be a matter of
‘chance’ or ‘luck’ the individual tends to believe in ‘external control’ and
in such an event reinforcement adds nothing to strengthen the expectancy.
The belief in internal versus external control of reinforcement becomes a
permanent feature of personality through generalization regarding the

locus of reinforcement. Rajshabi University Librazy
Documentaiion Section
Document No. -2, -2 287
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(b) Authoritarian Personality

Generally speaking, the word authoritarian is used for those people
who express behaviour and attitudes in dominating manner over others.
Authoritarian attitudes show inequality in viewing human relationships,
submissiveness towards individuals possessing higher status and
domineering towards lower status individuals. The outer attitudes
consistent with the authoritarian personality are: dogmatism, rigidity,
support for traditional values, use of power tactics, toughness in dealing
with failures, non co- operatives and arbitrariness in decision making, etc.
The activities of Nazis and other fascist groups are often cited as prime
examples of authoritarianism. But any one who uses or supports harsh,
punitive or violent methods is motivated by authoritarian attitudes. It may
be said that no person is fully authoritarian and no person is fully non-
authoritarian. They differ in degree if we recognize that there is a scale of
behaviour that ranges from “extremely authoritarian” to “extremely non-

authoritarian” on a suitable measure.

In authoritarianism, an individual attempts to establish relations with
others either by fusing oneself with others or fusing others with one’s
oneself. Thus, an authoritarian tends to dominate others sadistically or is
likely to be masochistically dominated by them. Maslow (1943), on the
other hand, gave emphasis on the security needs of the individuals in the
analysis of authoritarian character structure. According to Maslow, some
individuals fail to outline their safety needs because of their peculiar life
experiences. Such individuals perceive the world as threatening. Their
safety needs, therefrom, find specific expression in a search for a protector,
or a stronger person on whom, perhaps a “Fuehrer”(leader), they depend

(Maslow, 1943). By believing in an ideology, insecure individuals
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organize the universe and build in it a meaningful way. The work of
Adorno on “Authoritarian Personality” is the first attempt in this direction
where a link between surface beliefs and the underlying personality
dynamics has been established. In this research an attempt has been made
to include the authoritarian personality dimension in the intergeneration

gaps study.

Dogmatic Personality

- The dictionary meaning of the term 'dogmatism’ is adhering rigidly
to a tenet. However, Rokeach (1952) used the term to refer to certain
characteristics of belief-disbelief system. To be more specific, dogmatism
is defined as a relatively closed cognitive organization of belief and
disbelief about reality, organized around a certain set of belief about
absolute authority which in turn provides a framework for the patterns of
intolerance and qualified intolerance towards others. For the conceptual
clarification of dogmatism one should be acquainted with the nature
of organization of beliefs, the meaning of structure and the dimensions
on which different belief-disbelief systems may be differentiated. In order
to orient himself in the surrounding world, the individual has to acquire
beliefs about physical objects. Some of his beliefs may be known to others
through verbal endorsement, while others are not explicitly verbalized to
others and hence remain implicit in his actions. inclinations and
preferences. A person’s beliefs are, therefore, to be inferred from all that
he says and does. Thus, the sum total of belief-disbelief systems would
comprise verbalized and non-verbalized, explicit and implicit beliefs, sets

and expectancies.
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The conceptual clarification of dogmatism will not be complete until
it is distinguished from certain concepts with which it is confused. Mostly
dogmatism is confused with rigidity and Adorno’s concept of

authoritarianism.

The concepts of dogmatism and rigidity are interchangeably used.
However, the following distinctions between the two concepts have been
made. First, the concept of dogmatism refers to resistance to change by the
total organization of belief-disbelief system whereas the concept of rigidity
stands for resistance to change by a single belief. Second, the concept of
rigidity refers to person-to-task or animal-to-task situation, whereas the
concept of dogmatism necessarily involves the situations of person-to-
person communication. I'inally, dogmatism refers to authoritarianism and
intolerant manner of communication of ideas and beliefs to others but no
such connotation is involved in the concept of rigidity. To sum up, the
range of behaviour considered under the rubric of dogmatism is
considerably broader than rigidity and is possible, at the same time, of
more intrinsic interacts to sociologist, the political scientist, and the

historian as well as to the psychologist (Rokeach, et. al., 1956).
Characteristics of dogmatic personality :

(1) unfounded possessiveness in matters of opinion

(2) arrogant in assertion of opinions as truths.

(3) assertion of opinions in an arrogant manner, and

(4) when cornered with unavoidable facts it is likely that a dogmatist

would count on the philosophy of relativism to support his/her claims.
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Dogmatists are typically found as having unchangeable views. Their
minds are thought to be closed to different ideas and information. Clearly,
this description characterizes most of us when we are confronted with
information that is new to us. The natural human reaction is to resist new
information, because it might require us to (a) alter the perceptions to
which we are accustomed, and (b) accept the fact that we may be ignorant
about issues we thought we understood. Based on this information it is
reasonable to conclude that dogmatism should be the norm, rather than the
exception. With this in mind, it should be obvious that we all need to
routinely go through the pain associated with doubting our cherished

beliefs and dogmas; it is the only healthy way to learn and grow.

4. Role Behaviour and Gender differences

Role behaviour refers to the behaviour which a person is supposed
to make és a result of his/ her position at a particular place or time. For
example, a person might have to behave as a boss in the office, but as a
husband, a father or as any other capacity in the family. Role behaviour
may therefore, exist in various forms. One of the most important aspects of
role behaviour may be attributed to gender differences. Qur clothes,
occupations, tastes, values, hobbies and speech reflect the fundamental
differences between males and females. Because of these differences
between men and women, numerous assumptions about psychological
differences have arisen. Gender differences are observable in the areas of
interests, values and personalities. It is commonly observed in our society
that men are more likely to talk about business, movies, sports and politics,

while women’s would talk about clothes, decoration, cooking, sewing, etc.
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Role behaviour has been shown to be closely related to gender
differences and social behaviour. The role involves the performance of the
rights and duties constituting a particular status (Linton, 1936). It is a
pattern of behaviour corresponding to a system of rights and duties and
associated with a particular position in a social group (Wilson and Kolb,
1949). Role behaviour may be ascribed or achieved. It is ascribed when
duties are assigned automatically by the society and it is achieved when an
individual fits himself/ herself into a pattern of social norm because of his/

her learning and experience.

It is, thus, clear that gender difference is an important variable in the
study of role behaviour in a given societal context. There are, however,
attempts now-a- days to minimize the wider role differences between

males and females.

Three Educational Generational Concept :

A large number of social scientists like sociologists, anthropologists,
social psychologists and educational psychologists have investigated the
relationships among three educational generations in the fields of values,
sociopolitical attitudes and personalities (Neumann, 1939; Gerth, 1951;
Lazersfeld et al., 1948; Morshel, 1951; Mannheim, 1953; Cantril et al.,
1941; Gasset, 1958; Keniston, 1968; Marias, 1970; Sinha, 1972; Strauss
and Howe, 1991, 1997).

In the present study, three educational generations refer to older
teachers, younger teachers and students. These three groups of people are
likely to have different views, thoughts and perceptions on different issues.
The older teachers are highly educated, experienced and matured persons.

They are likely to be conservative on many societal issues. The younger



Chapter-One w17

teachers are highly qualified persons, but they do not have enough
experience yet. They are likely to be critical on many societal issues. The
students represent the youth groups of the society. They are energetic,

dynamic and a bit emotional. These three groups were, therefore, selected

on the basis of their three distinctive positions.
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REVIEW OF LITERATURE

In order to substantiate the theoretical concept of intergeneration gap
as related to values, personality and gender differences a review of the

relevant literature has been presented in this chapter.

Rokeach’s Human Value Approach

Rokeach (1967) conducted a survey of various segments of
American society, men and women, poor and rich, educated and
uneducated, white and black, the religious groups and non-religious
groups, politically conservative and liberal, and older and younger
educational generations using 36 terminal and instrumental values.
Analysis of his data revealed that the 36 values differentiated in a
meaningful and significant manner among the different segments of people
within the American culture and between groups varying in different
demographic characteristics. These human values were conceptualised at
the core cognitive components underlying thousand of attitudes that people
hold in socially relevant behaviours. Hence, the different sub:‘éets of 36
values should be significantly associated with virtually any attitude or
behaviour. These findings provide evidence consistent with the general
proposition that common cultural and sub-cultural experiences and

socialization are important determinants of values.

Rokeach (1968) further explored the relationship that exists among
values, attitudes and behaviour. He used 12 instrumental values and equal

number of terminal values in his study. The values were alphabetically
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arranged and subjects were asked to rank order them in order of
importance. The findings were statistically significant concerning religious
and political values. In respect of religious values it was found that the
subjects who attended ‘church’ once a week or more ranked salvation first.
But those who attended ‘once a month’ or ‘once a year’ or never, ranked
salvation last among 12 terminal values. Two distinctive political values
‘equality’ and ‘freedom’ were found significantly correlated with ‘the
attitudes toward civil rights’. The subjects who were sympathetic and at
the same time participated in civil rights demonstrations ranked 'freedom’
first and ‘equality' third, and sympathizers, but non-participant subjects, on
the other hand, ranked ‘freedom’ first and ‘equality’ sixth. The
unsympathetic subjects ranked ‘freedom’ second and ‘equality’ eleven. In
support of these findings, Rokeach (1968) in collaboration with James
Morrison conducted another study on two value models of ‘equality’ and
‘freedom’ to identify the nature of political ideology. They selected 25000
word samples from the political writings of Norman, Thomas and Eric
Frome, Gold Water and Lenin. A content analysis of these samples showed
that socialists ranked ‘freedom’ first and ‘equality’ second, fascist ranked
‘freedom’ 16" and ‘equality’ 17". Capitalists ranked ‘freedom’ first and

‘Equality 16" and communist ranked ‘Freedom’ 17" and ‘Equality’ first.

Feather (1975) conducted a similar study in which a total of 2,947
male and female students were selected from the two senior years in 19
Adelaide secondary schools. The subjects ranked sets of values from the
Rokeach value scale, first in order of importance of themselves and then in
the order they thought their schools would emphasize them. They then
completed two measures of school adjustment: (a) A modified form of the

Cornell Job Description Index and (b) A rating of happiness with school.
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As predicted, measures of school adjustment were positively related to the
extent to which students' values matched school values but the correlations
were quite low. Satisfaction scores and happiness ratings were higher in
private schools than in state schools. Reported satisfaction with people in
class was greater for girls than for boys and greater for students in co-
educational schools than for students in single sex schools. Girls also rated
their happiness at school higher than did boys. Results were discussed in

relation to the concept of person-environment fit and discrepancy theory.

Hogan (1980) administered Rokeach’s value measure and the
measure of authoritarianism on German samples (168 Male and Female
students) German students who scored low on the authoritarianism
measure rated higher on the value of ‘an exciting life’, ‘a world of beauty’,
‘equality’, ‘freedom’, ‘imaginative’, ‘independent’ and ‘intellectual” higher
than did the students who obtained high authoritarian scores. The high
authoritar‘ian Germans ranked high ‘a sense of accomplishment’,
‘happiness’, ‘national security’, salvation’, ‘cleanliness’, “forgiving’,
honest’, “logical’, “loving’, “obedient’, “polite’, ‘responsible’ and ‘self-
controlled’. The American low authoritarian students similarly ranked
higher the values of ‘an exciting life’, world of beauty,” ‘equality’, ‘inner
harmony’, ‘national security’, ‘pleasure’ and ‘self-controlled’. The values
favoured by “high” authoritarian Americans were ‘a comfortable life’, ‘a
sense of accomplishment’, ‘freedom’, ‘happiness’, ‘salvation’,
‘broadminded’, ‘cleanliness’, ‘honest’, ‘intellectual’ and ‘polite’. Thus,
Hogan’s findings indicate that value system has a corresponding pattern in

the ideological orientation of the individual.

Sinha, Hussain and Sinha (1983) made a cross-cultural value

comparison using Rokeach value inventory on Indian and Bangladeshi
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samples. (50 male and 50 female University students in each country).
Rokeach value inventory encompassing twenty terminal and twenty
instrumental values were used. The purpose of the research was to study
differences in value ratings that might occur due to sex and national
differences. Specific comparison between the value systems of samples
from Bangladesh and India showed that the values like ‘comfort’,
‘equality’, ‘obedient’, ‘national security’, ‘recognition’, and ‘peace’ were
relatively more dominant among Bangladeshi samples. The Indian
subjects showed a much higher preference towards ‘self-respect’, ‘true
friendship’, ‘cleanliness’, ‘courageous’ and ‘ambition’. The factorial
analysis of the study revealed that both Bangladesh and Indian female Ss
seem to have almost an equal amount of dominance of the value ‘freedom’,
which was greater than that of male Ss. Bangladeshi males, however, had
comparatively greater dominance of 'freedom' in comparison to Indian
males. The study provided an insight into the fact that the belongingness to

particular culture can make differential impact on value preferences.

In one study Ara (1984) found that specific values stemming from
culture may exert enormous influence on the formation of socio-political
attitudes. In a cross-cultural study, Ara (1985) examined her earlier
findings on value preference. In this comparative study with Bangladeshi
and Indian samples, she found that the similarity and differences in value
preferences are embedded in the national history within which individuals

take shelter for the nourishment of the ideology of their own choices.

A cross cultural study was conducted by Ara, et. al, (1985) in
Bangladesh and India to explore the phenomena of right left ideology as
related to values in the context to cultural differentiation. The result of the

study showed that in general rightists and leftists in India exhibited less



Chapter-Two 0 22

ditterentiation on value preference in comparison to tightists and leRists in
Bangladesh. Bangladeshi rightists and leftists differed significantly on
some values such as ‘an exciting life’, ‘a world of beauty’, ‘equality’,
‘inner harmony’, and ‘pleasure’. But Indian rightists and leftists differed
significantly on other five values such as ‘family security’, ‘freedom’,
‘inner harmony’, 'national security' and ‘salvation’. This analysis of results
categorically shows two distinct patterns of preferences of rightists and
leftists stemming from two national contests. So, one of the most crucial
points in the study of value similarities and differences is the national
history within which individuals take their shelter for the nourishment of

the ideology of their own choices.

Another study (Ara, et al, 1988) tried to differentiate political
students from non-political students using Rokeach’s value inventory on
both ‘terminal” and Instrumental’ values. A sample of 320 male and female
students from Rajshahi University served as subjects. Subjects (Ss) were
divided into political and non-political groups. The results showed that
political Ss differed significantly from non-political Ss on some ‘terminal’

and ‘instrumental’ values.

Personality Approach: Internal-External Control

The concept of internal versus external control is an important cue
for the prediction of social action behaviour. Phares (1957) made a pioneer
attempt to develop a scale for measuring individual differences in
generalized expectancies of internal-external control. On a priori ground,
he formulated thirteen items and formed them in a Likert-type scale. This
scale was found to be successful in predicting individual’s behaviour in

certain situations.
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James (1957) made another attempt for constructing an I-E Scale.
He prepared 26 critical and some filler items for a Likert-type format of the
scale. In writing items for his scale, James gave due consideration to
Phare’s work and was benefited by the items that were found to be most
successful in the latter’s study. With the aim to make the I-E Scale more
comprehensive Liverant (1966) in association with Rotter and Seeman
undertook to develop subscales for areas relating to achievement, affection,
and general social and political attitudes (Rotter, 1966). On the basis of
item analysis of 100 forced-choice type of items. 60 items were selected
for inclusion in the test. However, the attempt to develop subscales was not
successful because inter-correlations among some subscales were as much

as their internal consistencies.

The I-E Scale in its present form is made up of 29 items including 6
fillers. The revision of Liverant’s scale was undertaken by Liverant in
collaboration with Rotter. They eliminated those items which were highly
correlated with, Social Desirability Scale and those items for which one of
the two alternatives was endorsed by as many as 85% of the subjects and
those items which failed to show correlation with both of the following
validation criteria. The two validation criteria were respectively: (1)
greater self effort by internally control than of externally controlled
patients, (2) differences in the number of trials needed by high and low
scores on the Scale for the extinction of the conditioned response, internals
requiring more trials than externals. Gore and Rotter (1966) conducted an
empirical study which focussed on the locus of I-E control as personality
correlates of social action. The sample in this study was collected from
Southern Negro college students who prominently participated in Social

protest movements. Sixty-two males and fifty-four females constituted
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subjects. I-E control of reinforcement scale and the Maslow-Crowney
Social Desirability Scale were administered. Data concerning socio-
economic status and religious preferences of the subjects were also
collected. Subjects were divided into groups according to their category of
social action-taking behaviour in the order of a, b, ¢ and d- from the
highest commitment to the lowest. The results showed a significant F
relationship between the scores on I-E scale and social action taking
behaviour. It was found that the individuals who were more inclined to see
themselves as the determiners of their own fate tended to commit
themselves to more personal and decisive social action. An analysis of the
data obtained by female subjects indicated that the same trend was present
for both males and females. On the basis of these findings, Gore and Rotter
(1966) concluded that individuals are conceived to vary along a locus of

control dimension with two end points of “internals” and “externals.”

Strickland (1965) investigated the phenomenon of I-E. control by
using two personality inventories such as Internal-External Scale (I-E.) and
Maslow-Crowney Social Desirability Scale. The sample was a group of 53
black Americans who actively engaged in civil rights movements in the
South and a control group of 105 black Americans who were not active. In
this study a significant relationship was found between I-E scores and
social action. A comparison of the active and non-active groups in internal-
external control scores was found significant. Active group members were

more internally controlled than the non-active group members.

Hsich, Shybut, and Lotsof (1969) investigated the relationship
between internal-external control and ethnic membership. They
administered the I-E scale on American born Chinese and Hong Kong born

Chinese high-School students. The results showed that American born
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Chinese subjects were significantly more internally oriented than the Hong
Kong born Chinese subjects. The investigators concluded that individuals
raised in a culture that values self-reliance and individualism are likely to

be more internally oriented than those brought up in a different set of

values.

Sanger and Alker (1972) studied the relationship between I-E
control and attitude towards women’s liberation movement. Fifty female
subjects who participated in the women’s liberation movement were
included in the sample of this study. Another Fifty women who did not
participate in the movement were used as a control group. Rotter’s I-E
scale and a series of questions concerning their backgrounds and attitudes
about women’s movement were administered on both the groups. Three
dimensions emerged from a factor analysis of the test items. These were
personal control, protestant ethic ideology and demonist ideology. The
result exhibited that participants of the women’s liberation movements
were more internally controlled in the sense of personal control and more
external in protestant ethic ideology and feminist ideology. Rejection of
the protestant ethic ideology was accompanied by an increased sense of

personal internality for the feminist.

Seshadhary and Jain (1972) studied external and internal control in
voting. They found that voters are influenced by election campaigns and
the propaganda of the competing political parties. They reported that 35%
of the rural respondents and 58% of the urban respondents in India used to
get advice from some body else in order to make their choice for voting. In
such cases persons with external control personality are more vulnerable to

political pressures for taking decisions in the act of voting.
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Thus, the studies on personality factors and voting attitudes are
based on the assumption that people may perceive the availability of
certain advantages and take their own decisions. So the process of decision
making regarding voting is directly connected with the personality of the
individual. It is because any decision about voting has a personal factor.
The influences of external agents or the internal forces within the
individuals are positively correlated with personality syndromes in terms
of I-E control. It is, therefore, important to note that the structural
component in decision-making is the unique personality make up of the

individual.

Sultana and Gani (1984) studied the effects of locus of control on
the adjustment problems of college students in Bangladesh. The findings
showed that internals tend to induce greater self-regulatory functions
leading to better adjustment in different areas of life as compared to
externals. Thus, the results suggest that the locus of control is not so much

a personality trait, ratter it represents a way of conceptualising life.

In the context of Bangladesh, some investigations were done by
Haque and others on personality differences as a function of sex and age.
Haque and Hossain (2005) investigated the external and internal controls
of the students as a function of sex and age. One hundred twenty college
students were included in the sample. Ara’s Bengali version of Rotters' I-E
Scale was utilized for the collection of data. The results showed that male
students were more internally controlled than female students. Similar
results were obtained in other studies (Haque and Sarder, 2005; Haque and
Islam, 2005).
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Authoritarian Personality and Behaviour

The study of personality and political behaviour gained momentum
with Adrono’s work on authoritarian personality (Adrono, 1950). Research
on authoritarian personality began with studies on anti-democratic
prejudices prevailing in Germany under Hitler’s dictatorship. Its purpose
was to identify psychological disposition of individuals that makes them
fascist. It focused on the patterns of socio-political ideology as related to
ethnocentric and anti-ethnocentric group relations. Adorno  (1950)
constructed a politico-economic conservatism scale for measuring
underlying stable ideological trends which characterize conservatism and
liberalism as contrasting approaches to politico-economic problems in
American society. The scale of ethnocentrism (F-scale) was also developed
to measure the problems of prejudices. This scale contained three sub-
scales such as Negro-sub scale, Minority sub-scale and Patriotism sub sale.
The main purpose of this investigation was to provide empirical
verification regarding the relationship between patterns of politieo-
economic ideology on the one hand and ethnocentric and anti-ethnocentric
group relation’s ideology on the other. It was found from the analysis of
the results that the left-right dimension of politico-economic ideology had
much to do with ethnocentrism. The conservatives and the liberals were
found to differ markedly with regard to their ideological trends. The
conservatives supported status-quo, conservative values, and resisted social
change. They were in favour of more social power to the business class
than to the labour class and the government. Liberals were found to oppose
status quo, conservative values and more social power to business class
and were in favour of social changes and more social power to the labour

class.
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Weima (1965) carried out an investigation to show the relationship
of authoritarianism with religiosity, anti-Semitism, anti-communism,
religious-conservatism, protestantism and anti-ethnocentrism. A group of
tests such as Dutch-version of the F-scale, the anti-Semitism scale, anti-
protestantism scale, and the Religious-conservatism scale were
administered on five groups of student samples. Group I consisted of male
members of Eclesia Cirles who were interested in the field of religion.
Group II, IlI, IV consisted of Catholic students. The results of this
investigation  showed  significant  positive  correlation  between
authoritarianism and personality syndromes indicating socio centric
attitudes such as protestantism, anti-semitism and anti-communism.
Authoritarianism was also found to be positively correlated with religious

conservatism.

A cross-cultural study on the authoritarianism as personality
dimension was investigated by Mead and Whittaker (1967). The study was
conducted on six culturally divergent groups of college students. They
were Americans, Arabs, Rhodesians, Chinese, Indians, and Brazilians.
California F-scale was administered on all the subjects. The results
revealed that the Americans were significantly lowest in authoritarianism
in comparison to other groups. Rhodesians and Indians exhibited no
difference and they were higher in authoritarianism. These findings
showed that cultural diversity relating to personality as causative factors

has enormous impact in the development of authoritarian attitude.

The review of studies on authoritarianism shows that
authoritarianism is related to politico-economic ideology and anti-
ethnocentrism on the one hand and ethnocentrism group relation ideology

on the other hand. The authoritarians support status-quo, conservative
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values and resist social changes and are in favour of more social power in

the business class.

Dogmatic Personality

Rokeach (1960) carried out a study in order to relate dogmatism
scale with ethnocentrism (F-scale) and opinionating scales. The purpose of
his study was to show whether dogmatism is free of ideological content.
The sample in this study was drawn from Catholics, Protestants, Jews and
non-believers in the Michigan and New York city in the U.S.A. Three
scales, such as dogmatism scale, ethnocentrism scale and opinionating
scale were administered on the above samples. It was found that all the
Michigan groups were higher on right opinionation than on left
opinionation. In the New York sample, the non-believers were found to be
definitely left to the centre. On the dogmatism (D-scale) and ethnocentrism
(E-scale) ‘scales, the Catholics were higher than the non-believers in both

the samples.

A study relating to personality differences between dogmatic and
non-dogmatic individuals had been conducted by Plant, Telford, &
Thomas (1965). A battery of psychological tests including the Rokeach
Dogmatism Scale (D-scale), California Psychological Inventory (CPI),
Allport-Vernon-Lindzey Study of Values (AVL), and Scholastic Aptitude
Test (SCAT) was administered to a large sample of junior college
freshmen. This study was carried out to find out the ways in which highly
dogmatic persons differ from non-dogmatic subjects. It was found that
highly dogmatic subjects were psychologically immature and could be
characterized as being impulsive, defensive, conventional and stereotyped

in thinking than the non-dogmatic subjects.
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Ray (1973) investigated dogmatism in relation to various sub-types
of conservatism. In his study, Ray used forms of dogmatism and fascism
scale on a sample of 118 upper, middle and working class in
neighbourhood of Sydney, Australia. The purpose of this study was to
focus on dogmatism in relation to political, social, moral and economic
conservatism. The results showed that dogmatism was significantly and
positively correlated with political, social and moral conservatism and
negatively correlated with economic conservatism. Hanson (1976)
conducted a study to find out whether dogmatism tends to correlate more
with rightists than with the leftists when two extreme groups are taken.
Hanson included in his sample two groups of subjects. One group
supported Vietnam War known as hawks and the other group was against
Vietnam War called doves. The results of this study showed that
dogmatism was positively associated with a conservative orientation. This
reflected real differences in open-mindedness, ideological content and in
the combination of both factors. Hanson’s findings were supported in a
previous study by Geller and Howard (1972) who found that anti-Vietnam

war activists were less dogmatic than other students.

On the basis of these data, the investigators concluded that highly
dogmatic individuals are found to be apprehensive about prospective
changes. These individuals displayed attitudes of nationalism and

resistance to change.

In the context of Bangladesh some investigations were done by Ara
and others on dogmatic attitudes among political and non-political students
in gender differences. Ara and Fatima (2005) attempted to investigate the
“dogmatic attitudes” among political and non-political students of Rajshahi

University. The findings of this study showed that political students
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obtained higher scores on the “dogmatic attitudes’ as compared to non-
political students. It was also found that female students (both political and
non political) were found to score higher on the dimension of dogmatic
attitudes as compared to their male counterparts. Similar results were

obtained in other studies (Ara and Mondol 2005; Ara and Ali; 2005).

The review of the studies on dogmatism reveals that dogmatism is

related to political conservatism, status-quo and resistance to change.

Gender Differences Approach

Many studies have been carried to investigate the effects of sex
variables on numerous psychological issues. One of the earliest studies on
gender differences was carried out by Terman and Mills (1936) who
described gender differences as emotional disposition and direction. Males
are more self-assertive, aggressive, hardy, and fearless, and also rougher in
manners, language, and sentiments. Females are more sympathetic, timid
and sensitive. They are more moralistic and emotional and admit more
weaknesses in emotional dispositions. Boys are more aggressive, naughty
and unruly; girls are more nervous, shy, anxious, and jealous. Personality
studies of adolescents and adults show women to be more submissive and
neurotic and less self-confident that men. However, these differences
between men and women are not always statistically significant. There is

much overlapping between the distributions of the two groups.

Role behaviour and gender differences

A good number of research (Murphy et al, 1937; Dexter, 1938-39;
Vetter, 1938-39; Lazarsfeld et al., 1948; Davidson and Kruglov’s, 1953;

Reza, 1985) has been carried out to see the gender differences on
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behaviours. The findings of these studies indicate possible links between
assessed gender related traits i. e. interest based measures of masculinity
and femininity; instrumentally and prejudice- linked traits. Lippa (1995)
found that masculinity was significantly associated with men’s
authoritarianism and social dominance. Men’s masculinity also was
significantly related to negative attitudes towards gay people (=0.34) and
negative attitudes towards women’s rights (r=0.33). Thus, masculine men
tented to be higher on authoritarianism, social dominance, and certain
kinds of prejudice. Once again, however, it seems likely that
authoritarianism and social dominance are associated with occupational
masculinity for different reasons. Authoritarianism may express
masculinity because of their traditionalism, conservative religious values,
and abhorrence of homosexuality, whereas social dominators’ masculinity
may reflect their aggressiveness, dominance, and preference for hierarchy-

enforcing roles.

Khanam (1994) observed significant sex differences in risk taking
behaviours. Afrose and Choudhury (1990) and Khanam (1994) found

significant sex differences in interpersonal values.

In Lippa’s (1995) study, women’s femininity (again, as assessed by
occupational preference) was weakly linked to authoritarianism (r=0.16),
but not to social dominance (r=0.05). In addition, women’s femininity was
weakly but significantly related to negative attitudes toward gay people
(r=0.15), but it was unrelated to their attitudes towards women’s rights
(r=0.06). Thus, relationships between interest-based masculinity-
femininity and social dominance, authoritarianism, and prejudice were

weaker for women than for men.
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A review of studies on role behaviour shows sex differences in the
area of interests, attitudes and personalities. Men are more likely to talk
about business, movies, sports and politics while women's interests run to
clothes, decoration and social relationships. Significant differences are also
found in risk taking and inter personal values. These reviews also show
that relationships between interest-based masculinity-femininity and social
dominance, authoritarianism and prejudice were weaker for women than

for men.

Generational Approach

Several studies have been done in the field of social psychology to
find out the generation gap (Weinstock & Lerner, 1972; Lerner et al.,
1972; Meisel et al., 1975; Scarr, 1981; Walker et al., 1993; Teser, 1993) as
well as generational similarities as related to socio-political attitudes,
social chahge, values, personalities and socio demographic factors. In the
early 1970s, there was a serious social psychological concern (Kanter et
al., 1989; Guastello et al., 1992; Astin, 1993; Chaplin et al., 1993) about
attitudinal generation gap where parents and adolescents hold different
attitudes on contemporary issues (Winstock and Learner, 1972). The
attitudinal gap was found to be more severe in cases where college
students and parents were were studied. Some investigators found that
students as well as their parents predicated greater discrepancy in attitude
towards a broad range of topics and thus enhancing the perception of a

generation gap (Huque, 2002).

Gasset (1958) points out that at any point of time, there are three
generations living in the same society, with each having its own

perspective and outlook on life. Not all contemporaries are coevals.
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Contemporaries are those who live at the same time, in the same
atmosphere, in the same world, whereas only those are coevals who belong
to the same generation. Belonging to the same generation means being of
the same age and having some vital contacts with one another. Leaving
aside those below fifteen, who are yet to enter life and play effective role
in society, and those above sixty who are outside the mainstream of life,
there are at any time three generations living in the same society. Each has

its own perspective on life, its own attitude to the tasks that the business of

living implies.

In the context of Bangladesh, Afrose and Choudhury (1990) found
that older group was more confirming, more benevolent and less
independence seeking than the younger group. As parents and children
belong to two different generations, there may be differences in their social
responsibility. Society expects different sex role behaviour from males and
females. Due to this expectation and differential pressure of socialization

process, we observe sex differences in various aspects of life.

Khanam (2000) conducted a study on two generations to investigate
the difference in social responsibility between parents and their children
and also to see whether social responsibility differs as a function of gender.
The results revealed that the two main effects viz. gender and generation
have no significant effect on social responsibility while the interaction

between these two main effects has been found to be significant.

In the present chapter, an attempt has been made to provide a brief
overview of the various approaches to the study of intergenerational
differences as related to values, personality and gender differences. The

main objective of the present study is to investigate the similarities and
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differences, if any, among three educational generations in Bangladesh

with reference to values, personalities and gender differences.
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CHAPTER-THREE

METHOD AND PROCEDURE

The present study was designed to investigate the value patterns and
personality dimensions of internal-external control, authoritarianism and
dogmatism as related to sex differences among three educational
generations, like older teachers (older educational generations), younger
teachers (younger educational generations) and students (youngest
eduéational generations). The theoretical background of this study could be
found in the Rokeach's (1960) study of human values which reveals that
‘Terminal’ and ‘Instrumental’ values would be treated as a function of
personality, described in chapter-1. The empirical studies and review of
literature in this area (Chapter-II) indicated the presence of clustering of
‘terminal’® and ‘instrumental’ values along the responses of the three

educational generations in different perspectives.

Design of the study and formulation of hypotheses.
Design of the study

In this investigation criterion group design has been utilized. The
study was conducted in two phases. In the first phase, criterion groups of
three educational generations of older teachers, younger teachers and
students were selected on the basis of intergenerational criteria
questionnaire. The criteria groups of older educational generations,
younger educational generations and youngest educational generations
were further sub-divided into males and females. It should be pointed out

that the use of criteria group design has considerable advantage for
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highlighting the differences and similarities among the three educational
generations. The use of such criterion group design affords the opportunity
for studying the differences and similarities in values, and personality
variables with different educational orientations more effectively in a
natural study of field survey setting. It offers greater generalization of

findings as compared to causal experimental design in laboratory setting.

In the second phase, the criterion groups were given selected tests
for measuring for wvalue patterns and personality factors  like
authdritarianism, dogmatism and I[-E control. Thus, the tests used in the

study were as follows:

1. Intergenerational criterion questionnaire.

2. Rokeach’s value inventory (Ara’s Bengali Version).
3. Personality measures-

1) Liverant and Rotter’s Internal-external control inventory

(Ara’s Bengali Version)

ii)  Kool’s authoritarian scale (Adapted form of Ara’s Bengali

Version).

iii) Hasan’s adaptation of dogmatism scale (Ara’s Bengali

version).

Selection of Instruments used in the study :
(1) Development of Intergenerational Criterion Questionnaire (1IGCQ)

The investigator developed an intergenerational criterion
questionnaire following existing literature on intergenerational concepts

(Sinha, 1972; Gasset, 1958; Ara, 1988; Strauss and Howe, 1991; Haque,
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2002). The questionnaire was developed for the selection of the samples.
The questionnaire contains two sections, Section A contains three pairs of
items. This section was administered to discriminate between the older
teachers and the younger teachers. Section B contains another three pairs
of items to differentiate between younger teachers and students. Thus,

these six pairs of items were to differentiate three generations clearly.

(2) Rokeach’s Value Inventory

In the present study, Ara’s (1983) Bengali version of Rokeach’s
value inventory was used for the collection of data. Rokeach’s value
inventory consists of 36 values equally divided into terminal and
instrumental values. This value inventory was translated into Bengali.
Utmost effort was made to maintain the exact sense of each item. For the
proper clarification of each item, a short description of each value was
given. The Ss were asked to assign 1,2,3,4 to 18, as the case may be, ‘1’
indicated highest important value, while 18 indicated least important value
to the person concerned. Thus, value priorities of the Ss were empirically

investigated.

The reliability of the test was measured using the test-retest
measure. The time intervals between test and retest varied from 3 to 7
weeks. For the terminal values the median reliability was 0.76 and for the

instrumental values, the median reliability was 0.65.
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(3) Personality Scales :

(a) Liverant and Rotter’s Internal-External Control Inventory (Ara’s

Bengali Version)

Rotter’s Internal-External Control Inventory measures generalized
beliefs in internal versus external control of events. Internal control refers
to the perception of positive and/or negative events as being a consequence
of one’s own action and therefore under personal control. External control
refers to the perception of positive and a negative events as being unrelated
to one’s own behaviour to certain situations and therefore beyond personal

control (Rotter, 1954).

The I-E Scale in its present form is made up of 29 items. This scale
is an outcome of revision and purification. The revision was undertaken by
Liverant in collaboration with Rotter. The reliability of the final I-Ii scale
was estimated by three methods namely the split-half, the Kuder-
Richardson, and the test-retest. The co-efficients were found to be 0.65 to

0.79, 0.69 to 0.73 and 0.55 to 0.83 respectively in different samples.

Concerning the overall validity of the I-E scale, it may be stated that a
series of studies (Rotter, 1966; Ara, 1983; Jahan, 1985; Zeauddin, 1989)
were carried out in the context of Bangladesh and India through which this
scale achieved predictive validity. In the present study, Ara’s (1983)

Bengali version of Liverant and Rotter’s I-E control Scale was

administered.

(b) Kool’s Authoritarianism Scale (Ara’s Bengali Version)

Authoritarianism as a psychological construct in the study of

personality syndrome has been included in the present study. Hence it was
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thought essential to select an appropriate measuring tool. For this purpose
the investigator used Ara’s (1983) adapted Bengali Version of the
Authoritarian Scale in the present study which consists of 23 items. Out of
the 23 items, 15 were positive and 8 were negative items. Higher scored
individuals are considered as possessing authoritarian attitudes and lower

scored individuals as possessing non-authoritarian attitudes.

The responses of each ‘S’ were scored in such a way that negative
items had converse leveling to that of positive items in order to keep the
trend of scoring unidirectional. Each response was scored in the following
ways: score of 5 was given for full agreement response, score of 4 was
given for agreement response, score of 3 was given for neutral response,
score of 2 was given for “‘do not agree response’, and score of 1 was given
for complete disagreement response. Hence, the highest and lowest
possible scores on this scale were (23x5)= 115 and (23x1)=23
respectively. The authoritarian score was determined using the following

formula:

Maximum possible score + Minimum possible score
2

Authoritarian Score =

_15+23 138
2 2

Thus, a subject scoring above 69 is considered as authoritarian and a

subject scoring below 69 is considered as non-authoritarian.

(c) Hasan’s Dogmatism Scale (Ara’s Bengali Version)

The Dogmatism scale was developed by Rokeach (1960) to measure
individual differences in open-mindedness or close-mindedness of
organization of belief-disbelief system. While formulating items for

inclusion in the scale, Rokeach tried to make it free of ideological content.
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Hasan (1974) adopted Rokeach’s dogmatism scale. All the 66 items
contained in Form D of Rokeach were translated into Hindi. The first
tryout of Hindi version of 66 items of the D-scale was done on a group of
131 undergraduate and postgraduate students of both sexes. The median
age of the sample was 21 years. After item analysis, 35 items were found

to have adequate item validity.

To make the scale more powerful and to confirm the item validity
second tryout was done by Hasan. In the second tryout, total fifty-five
items were item-analyzed. Forty-six best items were taken from Hindi
version of D-Scale and more carefully framed nine fresh items were
included. This scale was tried out on a afresh sample of 140 subjects. Forty
Six items were found to have item validity. Of these 46 items, 34 best
items were retained for the final scale. The score for each response of the
items was scored in the following ways: score of 7 was given for 'strongly
agree', score of 6 was given for 'moderately agree', score of 5 was given for
'agree', score of 4 was given for 'uncertain', score of 3 was given for
'moderately disagree', score of 2 was given for 'disagree’, and score of 1
was given for 'strongly disagree' response. Therefore, the total score of the
responses of each subject ranged from (34x1) = 34 to (34x7)= 238
indicating the former as having the lowest dogmatic attitudes and the latter
as having the highest dogmatic attitudes. The odd-even reliability of this
scale, (r=0.71) was obtained by applying Searman-Brown formula (the

coefficient obtained was 0.82).

In this study, Hasan’s adopted D-Scale was administered. This scale
was back translated by Ara (1983) in Bengali and the coefficient of
correlation (r) between Hasan’s adapted version and Ara’s Bengali version

back translated scale was very high (r=0.86)
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Personal Information of the Subjects :

Space was provided in each questionnaire to collect the following
personal information of the subjects: name, age, educational level,
educational institutions, place of birth, religion, income, occupation etc.
For older and younger educational generations (teachers) their personal
educational background, income and occupational information questions
were set. For youngest educational generations (students) their parental

income, education and occupational background information questions

were set.

Formulation of Hypotheses

The present study was designed to {ind out the value patterns among
older teachers, younger teachers and students as related to personality
variables like I-E control, authoritarianism and dogmatism and gender
differences. The review of relevant literature (Chapter-2) provides a
substantial guideline for formulating specific prediction for the study.

Consequently, the following three hypotheses were formulated.

(1) The older teachers would differ significantly from younger

teachers and students on instrumental and terminal values.

(2)  The older educational generations (older teachers) would differ
significantly from younger (younger teachers) and youngest
educational generations (students) on the personality variables of

[-E control, authoritarianism and dogmatism.

(3) Male and female Ss of three educational generations would differ

significantly on the two variables namely values and personality.
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Sample Selection

Before the administration of intergeneration gap criteria
questionnaire (IGCQ) ten-students, ten younger teachers and ten older
teachers were interviewed in order to identify their intergenerational gap
levels. Through this questionnaire we were able to differentiate three

generations.

From each generation 60 samples, 30 males and 30 females were
selected randomly. So, there were 60 older teachers, 60 younger teachers
and 60 students. The age of the students ranged from 18 to 28 years. The
age of the younger teacher ranged from 30 to 40 and the age of the older

teachers ranged from 41 to 60 years.

The distribution of samples of the present study has been shown in

Table 1.
Table 1.
Sample distribution in the present study
Older (OT) | Younger (YT) | Student (ST) Total
Male 30 30 30 90
Female 30 30 30 90
Total 60 60 60 180

Procedure of Data Collection and Administration of Scales:

The present investigation utilized (i) Ara’s Bengali Version of

Rokeach’s Value Inventory, (ii) Liverant-Rotter’s Internal-External

Control Scale (Ara’s Bengali Version), (iii) Authoritarianism Scale (Ara’s
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Bengali Version), and (iv) Hansan’s Dogmatism Scale (Ara’s Bengali
Version) for the collection of data. These four measures were administered
to each of the 180 subjects separately. At first, data were collected non
students selected from different educational institutions of Rajshahi town.
The four scales were administered to the students in several groups from
their classes or from their hostels. Next, these scales were administered to
older and younger teachers at several places at different times. As the
sample was drawn from several institutions, data were collected from each

institution on different occasions.

Each sample was administered with a time gap of one week in order
to keep off several serial position effects from one measure to another. The
value inventory scale was administered first followed by I-E Control Scale,

Authoritarianism Scale and Dogmatism Scale.

Method of data Analysis

The data thus collected were analyzed separately for older teachers,
younger teachers and students. Scoring was done for each subject and
coding was done for final analysis of the results. The analyses were done
in three parts. In the first part, data were computed to find out the
differences among the three educational generationsj"instrumental and
terminal values. In the second part, data were computed to find out the
differences in personality variables among the three educational

generations. Finally, data were computed to find out sex differences among

the three educational generations on values and personality variables.
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CHAPTER - FOUR

RESULTS

Computations of data in the present study were divided into three parts. The first
part dealt with intergenerational differences on instrumental and terminal values, the
second part dealt with intergenerational differences on personality variables, and the third

part dealt with sex differences among the three generation groups on values and

personality variables.

Intergenerational differences on Instrumental and Terminal Values.
Instrumental Values

Intergenerational differences on instrumental values among the three generation
groups were investigated using t-tests. The findings have been shown in Table 2. The
findings show that there were no significant differences between older teachers and
younger teachers on instrumental values with the exception of two values only namely,
“forgiving” (1 = 2.10*, <P .0.05) and “intelligent” (t = 2.01*, P <0.05). On the other hand,
there were significant differences between older teachers and students on instrumental
values in cases of 17 out of 18 values. The younger teachers and the students differed

significantly on 14 out of 18 instrumental values.
Terminal Values

Intergenerational differences on terminal values among the three generation groups,
namely, older teachers, younger teachers and students were calculated using t-tests. The
findings have been shown in Table 3. The results show a similar trend with that we found
in case of instrumental values. There were no significant differences between older
teachers and younger teachers on terminal values with the exception of the value “a
comfortable life”. The older teachers and students, however, differed significantly on 15
out of 18 terminal values. The younger teachers and the students also differed significantly

on 12 out of 18 terminal values.
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Table-2. Intergenerational differences between older teachers and younger teachers,

between older teacher and students, between younger teachers and students on

18 instrumental values (N=60 in each group)

No. Name of values Older Younger t Older students. t Younge | student t
teachers | teachers teachers r 3
teachers

1 Social ustice M 795 7.75 101 | M 7.95 714 | 265 | M 775 714 | 185
SD | 084 128 SD 0.84 221 SD 1.28 221

2 Ambition M 8.07 785 | 077 | M 8.07 692 | 324% | M 7.85 692 | 257*
SD 15 161 SD 1.5 23 SD 1.61 23

3 Buoedmindd M 792 79 010 | M 7.92 727 | 243* | M 79 727 | 247+
SD | 122 1.04 SD 1.22 1.68 SD 1.04 1.68

4 Capeble M 7.5 765 | 044 | M 7.75 667 | 332¢% | M 7.65 667 | 3.11%+
' sp | 133 118 sD | 133 2.14 sD | 118 | 214

5 Creafil M 767 7.34 123 | M 7.67 649 | 385% | M 7.34 649 | 2.48*
sD | 121 1.7 SD 121 2.04 SD 1.7 2.04

6 Ceanliness M 8.52 83 092 M 8.52 74 343% | M 83 74 | 2.68%
SD | 125 1.38 SD 1.25 22 SD 1.38 252

7 Coragos M 8.37 844 034 | M 8.37 703 | 3.84%* | M 8.44 703 | 4.07%*
SD | 114 1.09 SD 1.14 245 sD 1.09 245

8 Forgving M 815 714 | 210t | M 8.15 547 | 535% | M 7.14 547 | 3.08+
sD | 239 2.87 SD 2.39 3.06 SD 2.87 3.06

9 el M 7.42 724 (070 | M 7.42 658 | 262 | M 7.24 6.58 | 2.18+
SD| 153 129 SD 1.53 1.96 SD 129 1.96

10| Honest M 8.02 7.59 157 | M 8.02 6.68 | 3.83%% | M 7.59 6.68 | 2.63*
SD | 1.53 1.47 sD 1.53 224, SD 1.47 224

I Ceaivy M 6.88 7.39 190 | M 6.88 619 | 210* | M 7.39 6.19 | 3.84%+
SD | 158 1.36 SD 1.58 2 SD 1.36 2

12| depercent M 8.6 8.72 0.84 M 8.6 7.3 4.40%% | M 872 7.3 4.93%+
SD | 0386 0.7 SD 0.86 2.12 SD 0.7 2.12

13| meligert M 737 7.87 201 | M 7.37 6.13 3354 | M 7.87 6.13 | 5.19+*
sp| 162 1.06 sD 1.62 237 SD 1.06 237

14 Logical M 7.5 7.47 0.12 M 7.5 6.55 292%* | M 747 6.55 | 2.75%+
sD | 134 1.47 SD 1.34 2.13 SD 1.47 2.13

15| LvigarActaste | M 7.1 712|007 | M 7.1 6.63 1.42 M 7.12 663 | 1.58
SD 1.8 1.55 SD 18 1.83 SD 1.55 1.83

16| Obidert M 7.59 7.1 152 | M 7.59 6.7 2.80% | M 7.1 6.7 114
SD | 157 1.94 SD 1.57 1.9 SD 1.94 19

17| pokie M 82 787 140 | M 82 7.4 252 | M 7.87 74 1.61
SD | 146 1.09 SD 1.46 1.98 SD 1.09 1.98

18 | Repasik M 8.87 874 |104 | M 8.87 775 | 4200 | M 8.74 175 | 3.46%
SD | 038 0.89 SD 0.38 2.03 SD 0.89 2,03

(*=P<0.05, **=P<0.01)
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Table 3. Intergenerational differences between older teachers and younger teachers

£L 47

bl

between older teachers and students, between younger teachers and students on 18

Terminal values (N=60 in each group)

No. Name of values Older Younger t Older students t Younger | students t
teachers | teachers teachers teachers

1 Aamfretcll M 4.55 6.18 403% | M 4.55 745 | 7.75% | M 6.18 745 | 342+
SD | 223 22 SD 223 1.85 SD 2.2 1.85

2 Angciinglife M 5.7 6.3 192 | M 5.7 677 | 324%% | M 6.3 677 | 144
SD| 173 1.69 SD 1.73 1.89 SD 169 1.89

3 Asorezof M 6.39 6.74 103 | M 6.39 5.64 1.99% | M 6.74 564 | 2.8]%x

aomplshoent

sD | 178 1.95 5D 1.78 232 SD 1.95 232

4 Awaklofpee M 8.17 7.92 090 | M 8.17 757 | 185 M 792 757 | 1.03
. sD| 143 1.61 SD 1.43 207 SD 161 2.07

5 Avoidofbeaty M 7.11 742 118 | M 7.11 6.67 1.14 M 7.42 667 | 211
SD | 165 1.19 SD 1.65 2.49 SD 119 249

6 Fqalty M 8.14 7.73 166 | M 8.14 584 | 571%* | M 7.73 584 | 467+
SD | 134 137 SD 1.34 2.82 SD 137 2.82

7 Family sacurity M 8.55 8.57 010 | M 8.55 782 | 347+ | M 857 7.82 | 3.18%+
SD | 1.04 L1 SD 1.04 1.45 SD L1t 1.45

8 Tieedom M 8.32 205 126 | M 8.32 744 | 358+ | M 8.05 744 | 208*
spD | 078 1.46 SD 078 1.74 SD 1.46 1.74

9 Happiess M 8.15 7.89 131 | M 8.15 702 | 342%% | M 7.89 702 | 2.59%
SD | 104 1.13 SD 1.04 2.34 SD 1.13 2.34

10 | prerhenmony M 7.37 72 061 | M 7.37 6.42 | 257%¢ | M 7.2 642 | 2.09%
SD 1.5 1.55 SD 1.5 2.44 SD 1.55 244

11 Netured love M 7 6.5 126 | M 7 56 347 | M 6.5 5.6 201*
SD| 189 242 SD 1.89 2.49 SD 242 2.49

12| Netoralsaaity M 7.95 8.1 059 | M 7.95 763 125 M 8.1 763 162
spD | 119 1.59 SD .19 1.59 SD 1.59 1.59

13| Pere M 4.64 5.89 3464 | M 4,64 618 | 380% | M 5.89 618 | 0.73
sD | 201 1.95 SD 201 2.41 SD 1.95 241

14| Sahation M 7.65 742 083 | M 7.65 682 |248¢ | M 742 6.82 1.60
SD 12 1.78 SD 12 23 SD 1.78 23

I5 | Sefffespect M 8.5 8.84 160 | M 8.55 735 | 3214 | M 8.84 735 | 4.43%%
SD | 133 0.44 SD 133 2.57 SD 0.44 2.57

16 Social recogniion M 8.18 7.77 1.41 M 818 6.87 380 | M 7.77 6.87 227%*
sD | 19 192 SD 1.19 2.39 sD 1.92 2.39

17 | TeRindhip M 8.37 83 026 | M 8.37 7.08 330%*% | M 8.3 7.08 3,09+
SD | 145 151 SD 1.45 2.66 SD 1.51 2,66

18 | Widm M 8.57 8.34 109 | M 8.57 784 | 286% | M 8.34 7.84 1.83
SD | 103 1.27 SD 1.03 1.69 sD 1.27 1.69

(*P<0.05, **=P<0.01)
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Intergenerational differences on Personality Variables

In the second part, intergenerational differences among the three generation groups
on three personality variables were computed using t-tests. The results have been shown in
Table 4. The findings show that there were significant differences (t=3.62)** between
older teachers and younger teachers on inter-external control (younger teachers showing
more internal control than older teachers). The results also showed that there were
significant differences (t = 3.37*)*between older teachers and students on I-E control (older
teachers showing more internal control than the students). The results further showed that
there were éigniﬁcant differences (t = 5.56)** between younger teachers and students on

I-E control (younger teachers showing higher internal control than the students).

On the personality variable of authoritarianism, there were significant differences (t
= 5.85)** between older teachers and younger teachers (older teachers being more
authoritarian than younger teachers). The results also showed that there were significant
differences (t = 10.98)** between older teachers and students (older teachers being more
authoritarian than students). The results further showed that there were significant
differences (t = 6.10)** between younger teachers and students (younger teachers being

more authoritarian than students).

On the personality variable of dogmatism, there were significant differences (t =
7.10)** between older teachers and younger teachers (older teachers being more dogmatic
than younger teachers). The results showed that there were no significant differences (t =
1.63), between older teachers and students. The results further showed that there were
significant differences (t = 4.96)** between younger teachers and students on dogmatism

(students being more dogmatic than young teachers).
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Table 4. Intergenerational differences among three generation groups (older

teachers, younger teachers and students) on personality variables

(N=60 in each group)

Educational Personality Variables
Generation 1-F Auth Dog
Older Mean 16.95 102.26 150.14
teachers SD 0.85 8.83 9.18
Younger Mean 17.63 93.64 138.54
teachers SD 1.18 759 8.7
t-value 3.62%%* 5.85+%* 7.10%%
Older Mean 16.95 102.26 150.14
teachers SD 0.85 8.83 9.18
Students Mean 16.08 84.82 147.22
SD 1.81 8.56 10.41
t-value 3.37*%% 10.98** 1.63ns
Younger Mean 17.63 93.64 138.54
teachers SD 1.18 7.22 8.7
Students Mean 16.08 84.82 147.22
SD 1.81 8.56 10.41
t-value 5.56%* 6.10%* 4,.96%%

** =p<0.01, * = p<0.05, ns=Not significant

I-E = Inter-External Control
Auth = Authoritarianism

Dog = Dogmatism
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Sex differences among three generation groups on values and personality
variables.

In the third part, the results were computed to see whether there are significant
differences among the three generation groups (older teachers, younger teachers and
students) on values and personality variables (I-I control, autho., and dogma.) due to sex
differences using t-tests. The results have been shown in Table 5 (Instrumental Values),
Table 6 (Terminal Values) and in Table 7 (Male vs Male), Table 8 (Female vs Female)
and Table 9 (Male vs Female) on Personality Variables.

Sex differences on instrumental values among the three intergenerational
groups.

Sex differences on instrumental values among the three intergenerational groups were
investigated using t-tests. The findings have been shown in Table 5. There were
significant differences between older male and older female teachers on instrumental
values with the exception of only one value namely, “obedient”. On the other hand, there
were no significant differences between younger male and younger female teachers on
instrumental values with the exception of three values namely, “Social Justice”
“Ambition” and “Cleanliness”. The male students and students differed significantly
female students on only 2 out of 18 instrumental values. The values were “capable” and
“polite™.

Sex differences on terminal values among the three intergenerational groups.

Sex differences on terminal values among the three intergenerational groups were
investigated using t-tests. The findings have been shown in Table 6. The results showed
that there were no significant differences between older male and older female teachers on
any of the terminal values. Similarly, there were no significant differences between
younger male and younger female teachers on terminal values with the exception of only
one value namely, “happiness”. The male students and female students differed
significantly on only 2 out of 18 terminal values. These values were “happiness” and

“sulvation™,
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Table 5. Sex differences among three educational generations (older male Vs older
female teachers, younger male Vs younger female teachers, and male students Vs
female students) on 18 instrumental values.

Nro. Name of values Older teachers Younger teachers Students
(\lp’alu Male Female (-test Male Female t-test Male Female t-test
es
1 Socl ustice M 793 797 003 | M 7.9 76 1.06* | M 7.1 717 | 012
sD | 096 sD 125 1.31 sD 2.34 2,07
2 Ambticn M 793 82 122 | M 7.37 833 | 272+ | M 6.67 717 | 078
SD | 185 1.14 SD 2.02 .19 SD 2.33 227
3 Broad minded M 79 7.93 184 | M 7.53 827 | 0.67 M 7.03 75 | 084
sD | 119 124 SD 126 081 SD 1.79 1.38
4 Cepebie M 7.73 777 | 064 | M 7.23 807 | 079 M 7 633 | 164
. SD | 121 1.45 SD 1.26 1.09 SD 1.89 2.38
5 Choarfll M 7.73 76 006 | M 6.79 77 0.57 M 587 7.1 0.56
SD | 099 7.7 SD 1.74 1.66 SD 2.38 1.85
6 Clenniliess M 8.83 8.5 023 | M 8.37 823 | 276* | M 6.87 793 | 079
SD | 099 1.5 SD 1.40 136 SD 2.25 2.14
7 Corgros M 8.43 8.3 145 | M 8.4 847 | 062 M 6.53 753 | 007
sD| 112 1.16 SD 0.92 1.26 SD 2.60 2.30
8 Forgving M 7.03 827 | 046 | M 6.97 73 0.86 M 4.47 647 | 046
SD | 279 1.8 SD 3.05 268 SD 311 3.01
9 Helpfid M 737 747 137 | M 73 7.17 1:12 M 6.23 693 | 128
" |sp| 158 1.48 sD 1.29 1.29 SD 243 1.48
10| Hoest M 82 7.83 0.77 M 7.57 76 1.06 M 6.23 713 | 076
SD | 145 1.59 SD 137 156 SD 2.79 1.69
i Creativiy M 6.73 703 |08 |M 7.2 7.57 0.77 M 6 637 | 0.08
SD | 167 1.49 SD 1.08 1.63 SD 1.91 2.09
12| hdependant M 83 8.9 1.02 M 8.6 8.83 135 M 7.07 753 | 0,002
SD | 142 0.3 SD 0.88 0.52 SD 225 1.99
13| melignt M 7.4 733 059 | M 7.53 8.1 176 M 5.73 653 | 016
SD | 131 1.92 SD 0.87 125 SD 263 211
14| Logial M 75 75 000 | M 7.37 7.57 0.06 M 6.3 6.8 027
sD | 126 141 SD 1.33 1.60 SD 2.16 2,09
15 | IovirgarAffdioae | M 6.9 7.3 072 | M 7.07 717 | 086 M 6.43 6.83 | 0.8
SD | 187 1.71 SD 1.50 1.59 SD 1.80 1.85
16| Ctident M 77 747 | 267% | M 6.56 7.63 1.78 M 6.27 713 | 124
SD | 166 1.48 SD 2.15 1.72 SD 231 1.49
17| polie M 8.43 797 | 078 | M 7.9 8.63 1.39 M 753 727 | 1.52¢
sD| 108 0.60 SD 4.58 0.60 SD 1.61 234
18 | Regorsbe M 8.83 89 090 | M 8.8 8.67 1.56 M 7.53 797 | 060
SD | 045 03 SD 0.65 1.13 SD 2.20 1.85

(**=P<0.01, *=P<0.05)
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Sex differences on personality variables among the three intergenerational
groups.

(1) Males vs Males

Sex differences in personality variables among the three intergenerational groups
(Male vs Male) were computed using t-tests. The results have been shown in Table 7. The
findings show that there were significant differences (t= 3.79)** between older male and
younger male teachers on internal-external control (younger male teachers showing more
internal control than older male teachers). The results also showed that there were significant
differencesv (t=3.33**) between older male teachers and male students on internal-external
control (older male teachers showing more internal control than male students). The results
further showed that there were significant differences (t=5.35) between younger male
teachers and male students. ( male students showing more internal control than male
students).

On the personality variable of authoritarianism, there were significant differences
(t=4.28**) betwéen older male teachers and younger male teachers. (older male teachers
being more authoritarian than younger male teachers). The results also showed that there
were significant difference (t=7.93**) between older male teachers and male students (older
male teachers being more authoritarian than male students). The results further showed that
there were significant differences (t=3.80**) between younger male teachers and male

students (the younger male teachers being more authoritarian than male students.).

On the personality variable of dogmatism, there were significant differences
(t=4.19**) between older male teachers and younger male teachers. (Older male teachers
being more dogmatic than younger male teachers). The results also showed that there were
significant differences (t=2.95**) between older male teachers and male students (older male
teachers being more dogmatic than male students). The results, on the other hand, showed
that there were no significant differences (t=0.96 ns) between younger male teachers and

male students.
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Table 7. Sex differences among three educational generations (older male teachers
Vs younger male teachers, older male teachers Vs male students, younger male
teachers Vs male students) on Personality Variables (N=30 in each group ).

Educational Personality Variables
Generation I-E Auth Dog
Older male | Mean 17.3 104.27 158.01

teachers SD 0.74 8.85 9.61
Vs. Mean 18.03 95.02 147.55
Younger male | Sp 0.75 7.85 9.73
teachers
t-value 3.79%* 4.28%* 4.19%*
Older male | Mean 17:3 104.27 158.01
teachers | Sp 0.74 8.85 9.61
Vs. Mean 16.1 87.52 150.12
Male Students | Sp 1.83 7.45 11.05
t-value 3.33%* 7.93%% 2.95%%
Younger male Mean 10.03 95.02 147.55
teachers SD 0.75 7.85 9.73
Vs. Mean 16.1 87.52 150.12

Male Students SD 1.83 7.45 11.05

t-value 5.35%% 3.80** 0.96 ns

** = p<0.01, * = p<0.05, ns=Not significant

I-E = Inter-External Control

Auth = Authoritarianism

Dog = Dogmatism
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(2) Females vs Females

Sex differences in personality variables among three intergenerational groups (Female
vs Female) were computed using t=tests. The results have been shown in Table 8. The
findings show that there were significant differences (t=2.16**) between older female
teachers and younger female teachers (younger female teachers showing more internal
control than older female teachers). The results, on the other hand, showed that there were no
significant differences (t=1.48) between older female teachers and female students.The
results further showed that there were significant differences (t=2.81**) between younger
female teachers and female students (younger female teachers showing more internal control

than female students).

On the personality variable of authoritarianism, there were significant differences
(t=4.01**) between older older female teachers and younger female teachers (older female
teachers being more authoritarian than younger female teachers). The results also showed
that there were significant differences (t=7.62**) between older female teachers and female
students (older female teachers being more authoritarian than female students). The results
further showed that there were significant differences (t=4.74**) between younger female
teachers and female students (younger female teachers being more authoritarian than female

students).

On the personality variable of dogmatism, there were significant differences
(t=6.00**) between older female teachers and younger female teachers (older female
teachers being more dogmatic than younger female teachers). The results, on the other hand,
showed that there were no significant differences (t=0.86 ns) between older female teachers
and female students on dogmatism. The results further showed that there were significant
differences (t=6.53**) between younger female teachers and female students (female

students being more dogmatic than younger female teachers).
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Table 8. Sex differences among three educational generations (older female teachers

Vs younger female teachers, older female teachers Vs female students and
younger female teachers Vs female students) on Personality Variables
(N=30 in each group)

Educational Personality Variables
Generations I-E Aarth Dog
Older female Mean 16.6 100.32 142.27
teacheys SD 0.8 8.82 8.76
Vs.

Younger female | Mean 17.23 92.25 129.52
S SD 1.38 6.59 7.67
t-value 2.16% 4.01*%* 6.00%**
Older female Mean 16.6 100.32 142.27
teachers SD 0.8 8.82 8.76
Vs. Mean 16.07 82.11 144.32
Female students | SD 1.79 9.68 9.77
t-value 1.48 ns 7.62%* 0.86 ns
Younger Mean 17.23 92.25 129.52
female teachers | SD 1.38 6.59 7.67
Vs.

JFemale Mean 16.07 82.11 144.32
students SD 1.79 9.68 9.77
t-value 2.81%* 4.74%* 6.53%*

** = p<0.01, * = p<0.05, ns=Not significant

I-E = Internal-External Control

Auth = Authoritarianism

Dog = Dogmatism
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(3) Males vs Females

Sex differences in personality variables among three intergenerational groups (Male
vs Female) were computed using t=tests. The results have been shown in Table 9. The
findings show that there were significant differences (t=3.5**) between older male and older
female teachers (older male teachers showing more internal control that older female
teachers). The results also showed that there were significant difference (t=2.76**) between
younger male and younger female (younger male teachers being more internal control than
younger female teachers. The results further showed that there were no significant

differences (t=0.09 ns) between male students and female students.

On the personality variable of authoritarianism, there were no significant differences
(t=1.70 ns) between older male and older female teachers. The results also showed that
there were no significant differences (t=1.46 ns) between younger male and younger female
teachers. The results, however, showed that there were significant differences (t=2.38%*)
between male and female students (female students being more authoritarian than male

students).

On the personality variable of dogmatism, there were significant differences
(t=6.56**) between older male and older female teachers (older male teachers being more
dogmatic than older female teachers). The results also showed that there were significant
differences (t=6.17**) between younger male teachers and younger female teachers (younger
male teachers being more dogmatic than younger female teachers). The results further
showed that there were significant differences (t=6.04**) between male students and female

students (male students being more dogmatic than female students).
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Table 9. Sex differences among three educational generations (older male  teachers Vs
older female teachers, younger male Vs younger female teachers and male
students Vs female students) on Personality Variables (N=30 in each group)

Personality Variables
I-E Auth. Dog.
Oitdermale M-17.3 M-104.27 M-158.01
Vs SD-0.74 SD-8.85 SD-9.61
Older female M-16.6 M-100.32 M-142.27
teachers SD-0.8 SD-8.82 SD-8.76
t-values t—3.5%* t—1.70 ns t —6.56%*
Youlﬂgef male | M-18.03 M-95.02 M-147.55
t\‘;ac 161 SP-0.75 SD-7.85 SD-9.73
S M-17.23 M-92.25 M-129.52
Younger female
o SD-1.38 SD-6.59 SD-7.67
t-values t—2.76%% t—1.46 ns t—6.17%*
S M-16.1 M-87.52 M-150.12
ents
Vaes e SD-1.83 SD-7.45 SD-11.05
: M-16.07 M-82.11 M-144.32
Female students
SD-1.79 SD-9.68 SD-9.77
t-values t —0.09 ns t—2.38* t—6.04**

* = P<(.05; ** =P<0.01., ns= not significant.

I-E = Inter-External Control

Auth. = Authoritarianism

Dog. = Dogmatism
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SUMMARY OF THE RESULTS

Intergenerational Differences on Instrumental and Terminal Values

Instrumental Values

The findings show that there were no significant differences between older teachers
and younger teachers on instrumental values with the exception of two values only namely,
“forgiving” and “intelligent”. On the other hand, there were significant differences between
older teachérs and students on instrumental values in cases of 17 out of 18 values. The

younger teachers and the students differed significantly on 14 out of 18 instrumental values.
Terminal Values

The findings show that there were no significant differences between older teachers
and younger teachers on terminal values with the exception of the value “a comfortable life”.
The older teachers and students, however, differed significantly on 15 out of 18 terminal

values. The younger teachers and the students also differed significantly on 12 out of 18

terminal values.

Intergenerational differences on personality variables.

Results (Table 4) show that the younger teachers were more internally controlled than
older teachers. The older teachers were more internally controlled than the students. The
younger teachers showed higher internal control than the students.

On the personality variable of authoritarianism, the older teachers were more
authoritarian than younger teachers. The results also showed that the older teachers were

more authoritarian than students (Table 4). The results further showed that the younger



L 60

teachers were more authoritarian than students.

On the personality variable of dogmatism, the older teachers were more dogmatic
than younger teéchers (Table 4). The results also showed that there were no significant
differences between older teachers and students. The results further showed that the students

were more dogmatic than younger teachers.

Sex differences on instrumental and terminal values among the three intergenerational

groups
Instrumental values

Results (Table 5) show that older female teachers were found to assign higher rating
only on one instrumental value namely, ‘Obedient’ as compared to older male teachers. The
younger male teachers were found to assign higher rating on the two instrumental values
namely ‘Social Justice’ and ‘Cleanliness’ as compared to younger female teachers who
assigned higher rating only on one instrumental value namely ‘Ambition’. Further, the male
students assigned higher rating on only one instrumental value namely ‘Capable’ as
compared to female students. On the contrary, female students were found to assign higher

rating only on one instrumental value namely "Polite’ as compared to male students.

Terminal Values

The results (Table 6) show that the younger female teachers were found to assign
higher rating only on one terminal value namely, ‘Happiness’ as compared to younger male
teachers. No significant differences were found between older male and older female

teachers. The results also showed that the male students were found to assign higher rating
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o v terminal values namely, "Happiness® and “Salvation” ax compared o female students,

Sex differences on personality variables
I-E Control

Results (Table 7) show that younger male teachers showed more internal control than
older male teachers. Older male teachers showed more internal control than male students.
Further, male students showed more internal control than male teachers.
Authoritarianism

Older male teachers were more authoritarian than younger male teachers (Table 7).
Older male teachers were more authoritarian than male students. Younger male teachers

were more authoritarian than male students.

Dogmatism
Older male teachers were more dogmatic than younger male teachers. Older male
teachers were more dogmatic than male students. There were no significant differences

between younger male teachers and male students.
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DISCUSSION

Intergenerational gap in the socio-economic, political, and
educational sectors has become a source of tension and violence
worldwide and has, therefore, become a significant area of research both in
developing and developed countries. Kenistone (1968) has observed that
there is a complete new generation of students in the universities. The
distance that separates generations has been felt not only as a strength, but
it has also caused tensions in the societies. It is often contended that the
unrest, irritations among the students and violent demonstrations in this
country by the young groups have become characteristics of contemporary
life. These are the reflections and expressions of the ever-widening gap
between the youth on the one hand and the aged teachers, parents and the
government on the other. Gasset (1958) pointed out that three generations
have been living in the same society at the same time, each having its own
perspective and outlook on life. These three generations though living at
the same time, in the same atmosphere, and in the same world are called
contemporaries. Each of these three generations has its own perspectives,
outlook and experience in different ways. These three generations are
separate generations. The simultaneous presence of three generations
provide essential sources of tensions, changes, movements and wheels and

flows of developments.

In the context of socio-economic and political tensions and violence in
Bangladesh involving the young generation, specially the students, the

present research was undertaken to investigate the differences among the
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older educational generation (older teachers), the younger educational
peneration (Younger tenchers) and the youngest educational generation
(students) on values and personality dimensions. The findings of this

research have been discussed below.

Intergenerational differences on Instrumental and Terminal Values:

The findings show that there were no significant differences between older
teachers and younger teachers on instrumental values with the exception of
two values namely, "forgiving” and "intelligent” (Table 2) and on terminal
valués with the exception of two values namely, “a comfortable life” and

“pleasure” (Table 3).

The findings, therefore, partially support the hypothesis that the older
teachers would differ significantly from younger teachers on instrumental
and terminal values. The non-significant differences between older
teachers and younger teachers on these values may be explained in this
way that both of these groups belong to the same profession namely
teaching and that lots of interactions and discussions take place among
them on various issues. Therefore, they are likely to hold similar views on

different issues and develop similar values.

The results, however, show that there were significant differences between
older teachers and students on most of the instrumental (Table 2) and
terminal values (Table 3). These findings support our hypothesis that the
older teachers would differ significantly from students on instrumental and
terminal values. These two groups of generation belong to the two ends of
the generation continuum. They are, therefore, likely to hold different

values. The older teachers, for example, were found to assign higher
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ratings on such instrumental values as ‘Ambition’, ‘Social Justice’, ‘Broad
mindedness’, ‘Capable’, ‘Forgiving’, and on such terminal values as ‘A
sense of accomplishment” ‘Equality’, ‘Family Security’, ‘Freedom’,
‘Happiness’, and ‘Social recognition’, etc. The students, on the other hand,
gave higher ratings on such terminal values as ‘A comfortable life’ and

‘An exciting life’.

The results further showed that there were significant differences between
the Szounger teachers and students on most of the instrumental (Table 2)
and terminal (Table 3) values. These findings are similar to those between
older teachers and students on both the values discussed above. These
differences are likely to be due to the fact that although these two
generational groups (younger teachers and students) are closer in age
levels, they belong to two different professions (teachers and students) and
their interactions and discussions take place on different levels on the basis
of their professional identities. The altitudinal levels between the teachers
and the students are very much different in Bangladesh from those in the
Western countries. Due to this unequal level, meaningful interactions
usually do not take place among the teachers and the students in
Bangladesh. As a result, therefore these two generational groups are difting
away from each other and are likely to hold different values as we find in

the present study.
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Intergeneral differences on Personality Variables.

The findings of the present study show that younger teachers were
significantly more internally controlled than older teachers (t=3.62**). Younger
teachers were also significantly more internally controlled than students (t=

5.56%*).(Table 4).

This funding may be explained in this way that the younger teachers are
in the middle of the generation Continuum. They are therefore in a position to
have more Confidence on their own internal ability and capacity. The older
teachers, due to their advanced age are likely to develop their faith on external
forces rather than on their own abilities. The students ( younger educational

generation) are still to develop faith on own abilities.

The findings also showed that the older teachers were found to possess
highest authoritarian attitudes in comparison to younger teachers and students.
On the contrary, the students were found to possess less authoritarian attitudes
followed by younger teachers and older teachers. The older teachers have
achieved their goals and have established their positions. So, they are likely to

develop authoritarian attitudes than younger teachers and students.

The findings further showed that older teachers were found to be more
dogmatic as compared to younger teachers and students. The older teachers due
to their age are likely to than firm faith and conviction on what they have done
and are doing. so, they are likely to be more dogmatic than younger teachers and

students.

In the present study, students exhibited significantly higher dogmatic

personality in comparison to younger teachers. It is difficult to explain this
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funding because younger persons are likely to be more flexible and adaptive.
They are likely t be liberal than older persons. However, one explanation for this
unusual finding is that many of these students might belong to one religious

group which propagates dogmatic views on many issues.

Sex differences on values and personalities dimensions

The results in general show that both male and female subjects in the
present study show similar value patterns on most of the issues included in the
study. This is in conformity with our culture that both males and females have

similar values.

However, there are significant differences on most of the personality
dimensions among the male and female subjects. The male subjects were move
internally controlled than female subjects. The male subjects were move
authoritarian and dogmatic than their female counterparts. These findings may
be explained in terms of the role behaviours and sex differences and the socio-

economic positions of the males and females in our country.

On the basis of the above discussion of the findings of this study, we may
conclude that the intergeneral gaps in our education sector are responsible for most of
uthe conflict and campus violence in our country. These gaps can be overcome through
open and friendly discussion among the older and younger teachers and among the

teachers and the students.
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Appendix -A
PERSONAL INFORMATION SHEET (PIS)

For Older Educational Generations

AR D AR Fiee AR S T |

OCCUPAIOIL o osmmnrsniniis cvsmmesssigeiss
Educational level.......suummans
REHGION ... covnsirassmmanissrmmmibunson
Monthly Income ...........cceeeee.
Place &F Bl .o e
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For Younger Educational Generations

SRR P SRS BT AZAAS! T |

Please help in the research work.
NBHIE vvnsppnissmmvsssimsgeossmusismmves

CIeoUpation smimmassassises
Edueatisal Jevel ....uniiniin
Educational institutions
Religion «usssmmmsnssammanss
Monthdy TOCOIIE ..cucimmbmnsmmnes
Preference for particular news

101 1,
Place of birth ......cccocvvvvevreiniirerrnennnne

................................................

Fatlict? S iaiB. o amm
AT ivnsneni e A
Educationial level........coumwmsmmmoan
Oeeupation s
Monthly INCOME ......conmemmesssvnavassonse
Preference for particular news Paper...

Mother’s name .........ccccceevvveernneenne
AT issunssnsniiv i s miaes RS
Educational level .......c.coovenienne
ORCUDAHON: v vssrossmrsmmmsigssses
Monthly Income s sswsssmasisimss
Preference for particular news Paper...
Plaee of bitth ssusmmsnesmsses
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For Youngest Student Educational Generations

iR S AT Biee AR 3 |

................................................

Please help in the research work.
WAME sissnommssssammssmmmavanTirs

2T o) T o PR
Educational level ..........c.........
Educational institutions
BElI00 o it s
Monthly Income ............cocee.
Preference for particular news

DVADEL snr smssnnrnamssprnasinsiniiaiiss
Place of birth ....coovvveeeiiiiiiieeee

................................................

................................................

ALE oot
Educational IeVel v
CICEUDALION s mbiovs s
Monthly Income ...... .ooceereirieeennnn.
Preference for particular news Paper...

I\ L6110 o 1| S ——
LABR s s A B AS
Educational level .........cccoccuennnne.
Decupation wussssssmssmamssm
Monthly Income ...... ....ccoouverieennnnn
Preference for particular news Paper...
Place of birth .....cccooeiiiiiii
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APPENDIX-B

Intergeneration Criteria Questionnaire (IGCQ)

(For Older, Younger and Youngest Educational Generations)

IQIGRIECIE

A sowefe < ¢ 9 3@y AT wirg | wHF @ R @ @F 93 e gFe
TE AW T 8 4 @7 dfe () oz m) 1| @7 s wmE AT AreR wmE w0
e todl Tl 2R | Afefb (wieE @ GF0 AL A9y Tt Lt 77 | WA
A5 Ted WA e 4T |

Instructions:

There are some ‘A’ and ‘B’ mrked sentences in below. If your are
agree any one of the following sentences, them give a (), at the left side of
cither ‘A’ or ‘B’. Through this your real/right thought will be known.
Thank you for giving right answer.
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3 - R
1 ) Wi 9 o IS fFw afepmeflts frwr wm s aewim oW gEwi3
Wl @ el @t e s (1 think that the students are responsible

for the decreasing standard of education in the present ecuational

institutions because they are inattentive in study).

) SiflT W S @ a5 e afSdie Frrg wge AtsTia e FEwead
ailt @ ot e F @@\t (I think that the teachers are responsible for

the decreasing standard of education as they do not take class properly.)

A ) i W IR AeAfc [uwm fFew afevin wame [ ey Sgre witw
o oo R eifqta= 98 zeaez (1 think that the environment of education

has been spoiled as the politicians use the students to work in different

issues).

q) wify " 37 @ Frwwa @deer Gw aeRfets @R A z@m

T FEsrereaa sifacat 98 zoaez (I think that the environment of educational
institutions has been spoiled as the teachers are more attentive in politics
than in study).
ol F) I W IR @ FreemE we-gditnd dfs srwsifoguere v s
QR @R St z@ee (I think that the students have become
inattentive in study for the biased behaviour of the teachers to the
students).

) oifit e < @ wfis FHRPER TR @R FEE, TGREaE @EEn
FTR SIfFW T heAr FRrFa ga-gar sfgiear e 'ee (1 think that
due to the excessive use of photocopy, the students, loosing their interest in
studying reference books at library, have become inattentive in study).
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9- fRetst
g1 9) uify 77 3 @ oI Frvema afs st qire 374 @l FRE Freesea
@GR Wiz A @ fee we areits e zaee (1 think that as the older
teachers have failed to keep ideal to younger teachers, the younger teachers

have lost the interest of study more which has failed to increase the
value/standard of education).

- ) 7919 Fresteat sitra ciitE lfs etk st sidwat S Fay @" v
@ w9 ite (The standard of education has been reduced, as the
younger teachers are much involved in earning money by reduceing the
priority of their occupation).
¢l ) T Frrema IS @I I3 AT afe wieg 9 e FEeE sitE
P IO WATSoH A e FHEE Bed i == 7t (As the younger teachers
have no interest in reading English reference books, their clases are not
fruitful, so the development of education is not possible).

<) o919 Frreme B% TR (FTREIR TE@-gfaEl 7 JAE PR FER we I

otz (The standard of education has been diminished become of the high
lecture class of the older teachers).
Yl P) T Frwced @ et (@At dfws @ S e e s
otEite e Wi Pew itz (The standard of education at colleges and
universities has been decreased as the younger teachers are deprived of the
opportunity of research).

<) wfgpiee T FrFrEa SEeEs FeReE afs SR zeny FreEm Wi
o (ite (The standard of education has been reduced due to the

indifferences of the younger teachers in research work).
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APPENDIX- C

Instrumental and Terminal Values :

ot s

e Fencaty TR oufs Jm (el TR | ATeTR At Wit GiRea [ty
3 T0F TEUERME  EA I29 30 | TSR A0 TRTFC FEENGR (A
AT T4 AR | G R SRS Wil AN TR ARG AT (BB T AR
BB TFq 92 olEl WHFE QAT FOPT wFG I3 I | wFY I 9T JEnaly
WG AV AL TP | TOITS(E I TR &0 5 (ATF AE 5 GG 7t
w5 TaRE T 1> @9 o @RI 76 ¢ 961 (IhE SN it eraeaE w1
@R 5 e (TR I @51 SN PR TS oo | GO WA TO AT A
TG T ©6 @ T | TS TRZES eTorF *d A eTTga TR TP
ATt Y | O AN @S e AR SieelE Wt TN wwgsd 79 o 91
T | Q4T elgF Ty T3 R[S TEe® s Al T99 & el Sl el
aFR F© wESHE A (rAits W gred ©f [Ada w9 | wisEE Al st e
1AM |

Instructions:

36 values related figures has been given below. Each figure contains
the idea of ‘value’ in different aspects of our life. The concept of ‘values’
has been precisely described in each figure. According to this point of
view, please try to understand the ‘value’ related figures and think how
much importance these figures contain in your life. Identify the ‘value’
related figure according to their importance. You will use 1 to maximum 9
numbers for expressing your opinion for the ‘value’ related figures.
Number 1 means ‘It is not necessary at all to me’ and Number 9 refers to
‘it is the most important to me’. In this way, the more value of importance
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will rise, the more the number will increase. So, please according to the

importance, write numbers, beside each ‘values related figures.

Remembers, all the given ‘values’ will not be equal important to you. The

main goal will be here to judge how you are able to differentiate among the
different ‘values’ and also to taste how skillfully you will be able to do
this. Thank you for your cautious supports.

o1

R |

0|

81
el
Y
a1

b
51
o |
351

R

2O |

28 |

Aifes i &M, (Social Jastice) : AR g, Auited AT
‘e fefes et syl = |

Twisiedl, (Ambition) TfETs TFfe wita @3 sl Ja s 9T foga
T ATHB! B, T A9AS SiTeda @9 wived Ty #AfEw e |

Gwret, (Broadminded) Tiediae! Youq, AMASq g T9@ ®WSl, SFF
Tfere Wi ofe «17s |

T v s, (Capable) : (IsTe™ SfEsE zeat

ergioe, (Cheerful) &, ARG 7128 ©Itd 427 F41, TS N7 A |
sifameg, (Cleanliness) Tely®, Ffoaeret |

frSfest, (Courageous) : f& =fEre gt A, afege wfied s =
ZifaTa Wi Fews! TISIEE 4

=, (Forgiving) mifies =if® a1 creat |

sz, (helpful) : Si#itaa S i wREaite! Fi |

72, (Honest) : SRR FI0g FeaFa 107 [iafos a1 |

seereTet, (Creativity) = 7]f2a et Aifaenfes!, T Adcaw o0 T97g
TS 4] |

=er, (Independent) SUefRrT, =fe |

&S, (Intelligent) : & ewamer N TEUE Qiee! G TG T,
gfiea fage dast |

gfeam, (Logical) : veifSs ow wam wwel, wrem s)e (A1 STera Wy
Aoy g @4t |
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blegl
M
29|
S |
0|
R0 |
R |
RR
R |
W8 |
R |

WY |

Q41
Q|
W |
Yo |
0 |
R |
0O |

08 |

¢ |

oY |

TR #EE, (Affeetionate) : A1, b Sgefon Az |

S99, (Obedient) : 47 |

g, (Polite) : G+ MR |

wifkrgAe, (Responsible) : 17 Aewet 635 #ffer |

Fvad &9, (A comfortable life) @@ 1% Gae, wdftafes Tozaret |
BiaseTaa G4, (An Exciting life) sizfrest, sifsiea s, 799y |
TAME S99, (A Sense of accomplishment) 3& Siitaws, 33@?1 7 |
if@s woie (A world of peace.) : ¥@ 8 &% (S IF |

T wele, (A world of Beauty) e3fs @3 R figa eiwig |

A, (Equality) Srsiafes sdtafess, AN ¢F@ e &) T g |
sfifsaifas fFaisial, (Family Securty) Wret 1, ©i2 @H ¢ 7@H s@foq wiflg
SAter, T A AT it we=fs w1 96 o7 fwen o A |

FidTet, (Freedom) #5ifds wfgsa, - =dFe!, wivdts  idst,
TSl |

774, (Happiness) Siergf® |

wrep@aa @37 (Inner harmony) TR 7% 208 I |

HTsts cew, (Matured Love) SiifeRe (1567 |

wrely fAaisial, (National Seeurity) TSt wi@met (2t T 54 |

w5, (Pleasure) SoToitd Sqgfs |

Afg@E, (Salvation) : Sieiasf@ e (At 9% |

s, (Self-respect) e 5T TF AtooTo! |

AifEs WP, (Social recognitiom) : SITal FITer & I ?F\?ﬁ e*iet
aife, fees, siwwrs] Anudial i AAG FS STFAW 7S |

wEd Thg (Friendship) wgerers), smafifel, fremm, Fowealy,
TR orifi |

@, (Wisdom) SI= 9 “ifqora <t |
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APPENDIX-D

Internal-External (I-E) Control Invenrotry

ISRICOE:

@ o TEe A (ST ZCE | STSE (SIG! AR SRR [ amE 979
TACR | TR 4P ATSTH (S A qf6 G A T qTR TWHRS 4l FUB! IS
(BBl P | T AR I GBI 93 AL SHPHR KA o) 20 AT 7l | A«
YIFl UBIR 912 SEA SIS (@A SR G ZCS A1 Al | ek Wi Federa e
izt 9o 2iiif* @ o8t s, et o o iR 2re @ B SieaE sree A
ARHE A (1R A0 AT dwg T w99 WMo wiwm s | wea
ARy FEAIfISE & 47am |

Instructions:

Ten pair of sentences are given below. Each and every pair of sentences
contains contradictory idea. Please read each pair of sentences at the same
time and try to realise the inner meaning of it. Please remember that the
opposite ideas ol cach pair ol sentences can not be true in your life, or the
presence of the two ideas, in a couple of sentences, at the same time can
not be wished for you. So. Please think the two ideas keeping them side by
side very carefully and if the meaning of the two ideas is well clarified to
you and then encircle either ‘A’ or ‘B’ ideas which seems to be applicable

to you in a pair of sentences. Thank you for your conscious consideration.

S1 T) WERAWA AR SO T ©ftAd SisEe Wil 4 507 | (The fate
of the students may be blamed for their failure in examinations)
) AR THEEE afs ST TR ANER TARE GFodIH T |

(The students are failed in exams due to their negligence to study)
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0 F) O weR@mE  Fesifern (e weEfee  dfE Im @A
(Supernatural power works behind the success in exams of most of the
students).

) Frreme Pamidit dfs agie et sivm Fesider s (The key
of the student’s success in exams is the proper care of the teachers)

01 T) @A N RO O AR A7HR w3 A e wifi ww $6 (1 think
any industrious student must get success in exams.)

<) TR S T rgs fRrmawa wAfey alw @ sl A 11
*1@ = (Inspite of working hard the students do not get enough success for
the biased nature of the teachers)

81 ) Prwreal gam@eE FEmieT SIReEE S S (Rl giag@l A
wgead =8 (The meritorious students are failed in exams due to the
negligence in teaching of the teachers.)

) (4 wiEidsd st e were alfs sl 7 A AR e
¥ (The meritorious students are failed in exams as they have not belief in
their skill.)
¢! F) T 9B S SR 9601 Wead Faa 52 w3(What is destined must
be happened; man has nothing to do.)

¥) s Prae azd3 e o iemR aaw@ $#41F (The only way to
reach the particular goal is to take right decision.)

Y T) FOI GIfT FIY zmr T S,  re sitra @R it @2 (No fate
but hard labours is the key to success).

¥) B, I ¢ Al@ 9B fou TR Sofd Gare dfewt are FaReE(The
success of life depends on the combination of placem, time and person.)
q1 ) =i 77 FAfFFEa s odq o wel [Pve o s @ @i s
zta2 | (When I make a plan I am entirely sure that the plan must be
feasible/ practicable)
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q) o @APE @A ARFEA T e T @ e g2 sien B
f$7 = (One should not make any plan before, because a lot of things are
dependent on fate.)
bl P) wmd FrEeE AMRw o sxeifE @t wetes 96at g fafEs (The
happening of the world are controlled by the Almighty One beyond our

reach)

) AEAfeT FETEA AET SR Mo weiven 95 AR e
Fars #ifd (We can control the incidents of the world by participating
consciously in political works.)

51 3) wfY I 3 @R FEm R RRmeE wfie S 9 A9 SR
gagfdial SEEel Tenws Face Ad 7 (1 realise that the students can not get
their expected result because of the long closure of the colleges and
Universities in our country.)

ﬂ)wﬁmﬁmmeﬁﬁﬁmﬁﬂmwﬁﬁwaﬁﬁﬂmﬂe G
SN TG A O SRS T (4TS 21| (1 think, though the colleges
and Universities of our country remain closed for a long time a
perservering student can get his expected result in exams).
So|  F) TS TEE FACS W TO2 (BB IR A (N QN FotE TS ©itg T
4 e =it #'g @ Sea | (There are some people who do not like me
without any reason though I try more & more to satisfy others.)

<) S R [FOld T e 73 ©f Wiy R T IR o s AT
3 91 (As I do not understand to take other people and behave with them,
they dislike me).
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APPENDIX-E

Authoritarianism Scale

fRofia 8

g affe armerE wa &Sy wemt ada @eat 2R | T 9t drere
e G ey cwom sieafbs zm A | Tpgeds AW T TRE AT
QR AP oEAEes 9 [@RE 68 TP 1 S G wged FEE 93 S
T (7 TSI T FANAA ©IF AGAZ AT 0 % T | AN TSTS
ATOIT AR ATE eme TSR @ @ aIbre B oz (V) da v
TRAMGTE AT SLqRH T3

T @IS = ¢
OIS = 8
s = O
TS = 3
TR o= >

QAN TEE ANETS! (72 | @ PTG ©IuieiG Taa v+ | SivEE e
FRAifeg &= 7w |

Instructions

There are some important social and personal concepts expressed by
the following statements. Kindly read the statements carefully and
attentively and express your opinion by putting (v) marks in any of the
stated 5 options in the scales. See below :

Strongly Agree
Agree
Uncertain
Disagree i
Strongly Disagree =
Ewizad (Example) :

@ e wEe g AfEa Bea od ey @ed o o e AEE
47 ered @2 (It is not necessary to obey the orders of some super-
natural power by having complete faith in it) |

Il
—_— N W B n
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| | | | |
(1) R(2) o(3) 8(4) ¢(3)
s | fog i Twifeitan 3fs fawa s (Some people are born with an urge to

jump from high places) |

| | | | |

b 2 9 8 ¢

31 O aTEE welEs JETg @ afes o IRy agame wea {0
wreitEd ey T 2@ (Even sane, normal, and decent men can harm
their close friends or relatives) |

B | | | |

5 3 © 8 ¢

v | aTFeTYE eyl [y wite 9t Reem @Wae A1t es +i@ea 71 (Science
has its place, but there are many important things that can never possibly
be understood by the human mind) |

B | | | |

5 B 9 8 ¢

8 | AFAIANTS MESH 74 G 7 A4 (Sf6 Ao Fw0 qeiafes evmea g
ST (o iegrs 9% w5t (AU (The necessity of appealing to masses of
unthinking voters justifies the wide spread tendency of political
campaigners to oversimplify issues and emphasize personalities) |

| | | | |

> = V) 8 tg

¢ | S W @ W A Af g @ g st St owaz e (1
believe that my confidence in my fellow-men has been justified more often
than not) |

| | | | |

o b 9 8 ¢

Y| PR TP, GT RIF, R R, ORI QR ARRIEE dfe Aifirg @ed e
TABWA TG TS 3947 (What the youth needs most, is strict discipline,
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rugged determination, and the will to work and fight for family and
country) |

| | | | |

> 2 9 8 ¢
q | I3 P @@ SRS (@ IPRE T 9 T O TS A IREE 76w
Bftw (All teachers and government workers should be required to sign
loyalty oaths swearing that they are not communist) |

| | | | |

> 2 9 8 ¢

b | A RAES 0! G I SN SEF FS e SSES AT !
Ty S TS ST 5 F908 A (A person who has bad manners,
habits and breeding can also get along with decent people) |

| | | | |

S 3 9 8 ¢

5 | (@ TfE TTAa TED &S ForF Fa0a, ©fF T3 *{if$ 287 Bfes (An insult to
our honour should always be punished) |

| | | | |

N 2 ) 8 ¢

So | SR fRarzre Siged e @4t Bfts (Inter-casts marriage should be
strongly discouraged) |

| | | | |

3 3 9 8 ¢

53 | Jgmers ffFm wat §fow (Capital punishment (the death penalty) should
be abolished |

| | | | |

> 2 9 8 ¢
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33 | I8 Yoo ey wqwa s Mo (e FAES TSNS @6 (A0S B T
R T ae! SReaea erieE (@3(Now-a-days when so many different kinds
of people move around and mix together so much a person need not protect

himself especially carefully against catering an infection or disease from
them) |

| | | | |

3 3 © 8 ¢

yo | Ffre A TSt e Wi SrETals 7 seiftre g aenafes weea Fidaen
T efeqgas! witalel 4 ewe (Even though freedom of speech for all

groups is a worth while goal, it is unfortunately necessary to restrict the
freedom of certain political groups) |

| | | | |

> = 9 8 ¢

38 | WY TEe WG TETIGET YT ATAEE Flees AP Aam ¢t g2t
(When a(person has a problem or worry, it is useless to advice him to
forget those problems by keeping busy with more cheerful things) |

| | | | |

o Q 0 8 (g

3¢ | ST &fS M@ty @R Sigee) ave et FEF ot Bfbe (Obedience
and respect for authority are the most important virtues, children should be
taught) |

| | | | 1

> 2 o 8 ¢
S | O3 dEe G FEAfeS TR G A g SeE, Feie g3 e (et
AT SAFIFS @ (What country needs most more than laws and

political programmes, is a few courageous, tireless devoted leaders in
whom the people can put their faith) |

| | | | |

> 2 ] 8 ¢
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3| eI Sfien A TR A RE @il TER @ 3w @q AEie
AR T 96eS #iita (Wars and social troubles may someday be ended
by an carthquake or flood that will destroy the whole world) |

| | | | |

S 2 V] 8 (g
St | AS[AS3 T S W e o[ w7 few e e it et
QeEes frEy o g §EW Fetd O zed ©fte (Younger people get
rebellious ideas but as they grow up, they out over them and settle down) |

| | | | |

9 R 9 8 (g
5% | (I ST et Ty e Bo off foegt @ o1 f{oi st st wata

euaee 12 (It is not necessary to obey the orders of some super-natural

power by having complete faith in it) 1

B | | | |

° 2 0 8 ¢

o0 | W FEFRE werefs seis feiw (The world we live in is a pretty

lonesome place) |

| | | | |

> R 9 8 ¢

25 | T (@ Fremsial wiEtr wgass wekid ZonE offiee @@ B 91 (It is

not proper to classify homosexuals in the category of criminals) |

> ] V] 8 e

32 | Ol ol s ewged 98 (491 58T (One can learn really important
things without suffering) |
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o | fareme o e & el Sl @eE w1 (Most people just don’t
know what is good for them) |

| | | | |

) Q O 8 ¢
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APPENDIX-F

Hasan’s Adapted Dogmatism Scale (Ara’s Bengali Version

Fot=en 8

e e Al S Rem soserE AT ¢ TfETs qEas
T R | SRR A AARASE NI 93 ARAISE A Ted 43R SRR
THNGTE T St Foiwrs Fuifs e @ asfre B (v) iz fia ae
<o | S o1 e |
ko URTE
WEYT urTs

GFTS
TSI TS s
SIS ST

il

I
6 ® A & o

oG somfe wite =
Fpjef SpTIfS St = §

&

Instructions

There are some important social and personal concepts expressed by
the following statements. Kindly read the statements carefully and
attentively and express your opinion by putting (v") marks in any of the

stated 7 options in the scales. See below :

Strongly Agree = 7
Moderately Agree = B
Agree = b
Uncertain = 4
Moderately Disagree = 3
Disagree = 2
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Strongly Disagree = {

Statements :

31 Wi @ Aifers feyet sf el s e A weess ) fvgea (The
principles I have come to believe in are quite different from those believed
in by most people) |

| | | | | | |

° R 9 8 ¢ b q

31 TSI A 9B SPTRE @3 Wl &< (Man on his own is a helpless
and miserable creature) |

| | | | | | |

> 2 0 8 ¢ Y b

0| (FTe: (@ SRATS S A IR 0 AFeATE GuE wEel @ Wi e 9wt
@R fFPiE @M 3@) Fundamentally, the world we live in is a pretty
lonesome place |

| | | | | | |

> R ) 8 ¢ Y q

8 | Wi T e Wiew i 12 T s wfese swppeta wgE e
(I"d like it if T could find somecone who would tell me how to solve my
personal problems) |

| | | | | | |

> 2 9 8 ¢ Y q
¢ | ME wres: FEs fFrem ofimred s k@ s A (It is only natural for a

person to be rather feraful of the future) |

| | | | | | |

> 3 © 8 ¢ Y q
b | SRR e f{eifE g o Teeivea e Seas 99 (There is so much to be
done and so little time to do it on) |

| | | | | | |

) = 9 8 ¢ Y q
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q | SITEIBA] TS SHAES T2 THIE (39 TS A @ ey [ivs zam sy wify
eI A SRS 7718 T ereamsican 3 (In a discussion 1 often

find it necessary to repeat myself several times to make sure I am being
understood) |

| | | | | | |

> Q ] 8 e Y q

b | (P QPG B S AigREes oo FA3 «e? ASiweita w3 23 (@ Sl
% <R ©t % E QitE? e AR (In a heated discussion I generally become
so absorbed in what I am going to say that I forget to listen what others are
saying) |

| | | | | | |

> N\ © 8 ¢ Y q
b | TP SFOF BTSN TGCH AT S ST IO S & FIo Z 2T
(Once I get bound up in a heated sicussion I just can’t stop) |

> 2 0 8 ¢ b q

So | (I R SCEADI Iy S e Teiws Wirs ojfFe 7@ @ o wify ;e
SRR TSISLE YT (@ w1 & (In a discussion I sometimes interpret
other too much in my eagerness to put across my own point of view) |

S B e — B

M R 9 8 ¢ b 9

5 | FE B wiEFie fem e s wifl (Most people are failure and it
is the system, which is responsible for this) |

| | | | | | |

> = 9 8 (4 Y 9

321 I A1 ST ¥ (@ el e s FMREAR qiEts otz (1 have
often felt that strangers were looking at me critically) |

| | | | | | |

o 2 9 8 ¢ Y q

SO | (T SIS THFPT 07 G SR 790 St w2l A0t (People say insulting
and vulgar things about me) |
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| | | | | | |

d Q 0 8 ¢ > A

38 | fg T FOTETE e s AT bfrs zam sae =i s 1
(There are a number of people I have come to heat because the things they
stand for) |

| | | | | | |

> =] 0 8 @ Y q

3¢ | R ToF feet el @ s e wd (@ A 324 (A man who
dose not believe in some great cause has not really lived) |

| | | | | | |

> N © 8 ¢ Y q

1 @3 SfRTTe evfre T dwi wiRe sgm g TS W3l W vy T (Of

all the different philsophies which exist in this world there is probably only
one which is correct) |

| | | | | | |

> N} © 8 ¢ Y q
39 | FRAFRreR I St TR (e Ty T THAMET wESR o[ 4l W (A
person who gets enthusiastic about too many cause is likely to be apretty
‘wishy-washy” sort of person) |

i | | | | | |

> R O 8 ¢ b q
S | 43T oy Tl foges (oitae 0@ St Al SRS Al ST i S
o5 P! ©fbw (When it comes to differences of opinion in religion we must
be careful not to compromise with those who believe differently from the
way we do) |

| | | | | | |

> 2 9 8 @ Y q

>p | AEAeT afSwaia Tt TNl o WAy 72 (To compromise
with our political opponents is to be guility of appeasement) |

B | | | | | |

d 3 V) 8 ¢ Y 9
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30 | O TNEF @R ey [l @3 92 eiaa @ e @i (There are

two kinds of people in this world : those who are for the truth and those
who are against the truth) |

| | | | | 1 |

> 3 V) 8 ¢ b q

33 | QUFDT FIICE RN SfEFie TeiEiet T6 Seited Jend e 97 (Most

of the ideas which great printed now-a-days are not worth of paper they are
printed on) |

] \ | I | | |

> R ] 8 ¢ ) qQ

33 | T TR S Ol SIS T 7ol S e ©tz (1 sometimes have
a tendency to be too critical of others) |

> 2 0 8 ¢ Y q

20| (Tt ¢ RodEsmmE e et g Tae SiEt @3 SRS 10 efdrE S
=1 (In this complicated world of ours the only way we can know what is

going on is to rely on leaders and experts who can be trusted) |

| | | | | | |

S 2 9 8 e ) q

38 | AW d T @Y elbial 37 AT WAl OGS AR T FA S A
F9 aaeE (12 (There is no use in wasting your money on news papers
which you know in advance are just plain ppropaganda) |

| | | | | | |

> 2 0 8 e Y 2

3¢ | SN Afegad Rrgs ol SSters AReaasea e wivE 4 e
T wew FACS siifa (It is by returining to our glorious and forgotten past
that real social progress can be achieved) |

| l | | | | |

d 2 9 8 ¢ Y q
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QY | TR wIfST SREre 0da T W T ISR SRS 7o) T JT=0H
(To achieve the happiness of mankind in the future it is sometimes
necessary to put up with injustices in the present) |

| | | | J | |

) 2 0 8 e © |

29 | G T ST G Wead [ AR S cdea I S @@ evarem 29 (I
a man is to accomplish his mission in life it is sometimes necessary to
gamble all or nothing at all) |

| | | | | | |

> 2 9 8 ¢ Y q
| (@ IE AR @RI & AT wid T8 R B S AT WBAEN T
sfqars It T4l s/@e A9 (To one who really takes the trouble to understand
the world he lives in, it is an easy matter to predict future events) |

| | | | | | |

> : R 9 8 ¢ Y 9

> 1 Wi @ S reia et S o @it w99 el AT
x| (It is sometimes necessary to resort to force to advance an ideal one
strongly believes in) |

| | | | | | |

> 2 9 8 e Y q

wo | O 3w, O ofiwre @S T (The present is often full of worries;
that is why future is of greater importance) |

l | l | | i |

S 2 \D 8 ¢ 1! q

0 | (1 ARFAT AT TSR TEaA Yq TN A0 G T O 7w FAE i
qifes wa wifs “g™m 341 (Assessing that the chances of success are little I
prefer to cancel my plans before I start them) |

| | | | | | |

° R 9 8 ¢ Y q
w3 | SRETe SEfaE YA S TA (S S U8 TS were owierg =0 #if (1

am worried at times whether I have to face difficulties in future) |
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| | | | | | |

d 2 V) 8 ¢ V) q
0o | (@ I8 AiE (@B Raneri o 7 i @w, fFeita 2o o sars s
witraes =i fedia 5w 3 (1 consider those persons stupid who do not take
even minor things for granted and start asking ‘how’ etc) |

| I | | | | |

> = 9 8 tg I\ q

w8 | elferan Ters 9] [{afers qte (@ ool oAt —vei et Sifi ot
3fa (I reject the viewpoint of my opponents without giving any thought to
it because they say nothing, whch has any truth) |

T T 7 1t 1 171 1T 1T 1|

> 2 V) 8 ¢ Y b




